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“[...] decision-making is a highly qualitative procgsin
which student migrants simultaneously consider &itade
of factors and evaluate the interconnections amoognitive
and affective motivations and aspirations. And whil
aspirations and intentions are by no means a direftection
of actual migratory behavior, they are, beyond ailalp an
important indication of the ways in which studentsess
their migration options. They weigh their aspiraits
abilities, national and transnational connectioras well as
the opportunity structures they perceive in theione
countries [...] and other potential countries of deation)
(Szelényi, K. 2006:71).
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Abstract

This thesis is a sociological account of studeexperiences of living abroad. Using the
case of African students in Stavanger it describe# daily life, in connection with their
migratory projects. Based on the postulate thatingpis an endless process, the research
analyses the factors influencing decisions thad léa the adjustment of the mobility
trajectory. This thesis also exposes the strategiepted by African students in order to
achieve their mobility schemes.

The research also deals with African students’ydadtivities, their night life and the
adaptation challenges they experience. As dailwities include economic activities, the
thesis focuses on the economic dimension of Afrisdents’ migratory projects and
critically examines the role of migrant networkde process of job seeking.

The methodological approach adopted was essentiplblitative and information
presented along the thesis was collected from gleaai twelve people through interviews.
Methods of data collection also included informaheersations and direct observations.
Content analysis has been used for the exploitatidield material.
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Introduction

The migration of people from one country to anotiseinfluenced by a number of
factors ranging from seeking refuge to pursuingneaaic and academic opportunities. This
thesis discusses the concept of migratory projedts, a specific demographic category as
the target group: African students in Stavangere Thoice of destination countries for
African students has increasingly departed fromttaditional schemes where it was largely
influenced by historical ties and linguistic simitees. This shift from the traditionally
targeted destination countries seems to be proguciform of global internationalization of
higher education. According to UNESCO, “African deats are champions in mobility”
This is due to several factors which include pcditiand cooperation agreements among
countries. With the expanding of migratory routasw borderlines are crossed and new
horizons are permanently explored. As a matteact, Norway has over the years been a host
to many students migrating from all over the woltlrecent years, there has been a noted
increase in the number of academic migrants cortonigorway from Africa and nowadays
their presence constitutes a total social fact.tReryear 2013 Norway has welcomed in its
colleges and universities 1 54feople from Africa. Despite the growing charaaérthe
phenomenon, student mobility in Norway is an ur@searched field that needs to be
explored. This thesis is a contribution to underdiag and explaining the dynamics
surrounding the phenomenon. Two main notions atbeatore of this research undertaking

and these are; everyday life and the migratorygetoj
1- Relevance of the study

One of the questions | have often been asked sheestart of my life as a foreign
student in Europe has been “what is your plan aftenr studies?” In my early days the
answer was quite obvious and clear: ‘I will go backmy home country”. This reply was
probably highly shaped by the culture shock andhthe life style | had to handle for the first
time in my life. Overtime, as the adaptation precess proceeding, | realized that the answer
to that the question was evolving. | found mysefflying many times: ‘I don’t know’; ‘I will
see when | finish my program’; ‘the future will felAs the question about the post-study plan

was almost becoming systematic during socializirgm@nts (with both Africans and non-

YUNESCO (2006). Africans students as champions ihilitg Available on_http:/portal.unesco.org/en/elp

%http://dbh.nsd.uib.no/dbhvev/student/utenlandskepoet




Africans), | ended up asking everyone to whom | tte chance to talk to. Surprisingly the
answers were almost similar to mine. None of theensed to have a clear idea regarding
their future after their study programs. It appdatieat going back after studies was not
necessarily in the agenda. In Norway, | took partséveral group conversations among
African students. People were sharing their migyatexperiences and they were also
debating on many topics including the issue of gdiack or staying in Norway. At some

point, these discussions were a sort of presentatiostrategies and possibilities that foreign
students can mobilize in order to either extenddimeation of their official and initial study

permit or change their legal status. The set ofmelds above led to start realizing the

‘project’ dimension of student mobility.

The contact with Gunhild Odden, who is an acadeanit professional sociologist, was
significant in discovering the notion of migratgoyojects as a subject in discussion among
migration scholars. The contact was made in tvfergint levels. The first one was direct and
academic (lectures in class, internship supervjsiohhe second contact was indirect and
scientific through the reading of her PhD thesisaflwas the point of no-return in my interest

to the issue of migratory projects. That is how tibpic of the current thesis was coined.
2- Why African students as target group and why Stavager?

The choice of working on African students is modigsed on practical reasons, of
which one of the most important is the fact thatr a part of the group. | believed being an
African student was a facilitating factor in degliwith that target group, especially
establishing contact. Moreover | considered myustain asset in the process of data
collection, because the informants could easilyniifie themselves with me and could
therefore speak freely. By saying this, | am nobigng the negative effect that can cause my
closeness to the informants on the one hand anditigtion as subject and observer at the
same time on the other hand. But | strongly beligvat by adopting “reflexivity” as
prescribes by Boudieu and Wacquant (1992) or peemtntrying to be as “impartial and
impersonal as possible” as Durkheim (1964) reconuserthese menaces have been

prevented.

Considering the distribution of African students Norway, Oslo hosts the highest

numbet. For this reason Oslo would have been the mosatsiai geographic frame for this

? https://www.ssb.no/en/




study. However, based on a feasibility analysisjetided to carry out the project in
Stavanger. Several reasons justify this option. fireeone is related to the accommodation (I
live in Stavanger). The second reason is thatngaleen living in Stavanger for more than a

year, | was somehow close to the students anckakso where to meet them.
3- Aims of the research

As already stated above, this research is desigrethd two main concepts of which |
can consider one major and the other minor. The@mnencept in this research project is the
notion of migratory projects and the minor is tlshteveryday life. These two notions are
apparently independent but to some extent, havafluence relationship as shall be noticed
as the thesis develops. Considering the above,ctineent research pursues three main
objectives.

The first objective of this study is to understaawld explain the dynamics of the
migration projects of African students in Stavangeris about discovering their initial
mobility plans (the choice of Norway, the studyjpob) on the one hand and the changes or
evolvements (modification of the initial plans) tleeccur throughout time on the other hand.
Analyzing these changes will lead to questioning #trategies that the actors adopt in

redefining their project.

The second aim of this research project is to @meaccount of African students’
everyday life experiences of living and studyingoaa. Under the broad expression of
everyday life experiences, many issues are expl@aecial interactions, cultural adaptation
(challenges), economic activities (the role of reks, gender issues), night life (the

purposes), etc.

The last purpose of this undertaking is to looktha relationship between African
students’ everyday life experiences and their nagyaprojects. This seeks to discover the

extent to which the decision to leave or stay aft#rool is influenced by daily experiences.

4- Research questions

In order to meet the above stated objectives theguresearch process is guided by the

following questions.

* What are the initial migratory projects of studeftsn Africa and what are the main

factors governing the changes or evolvement ofethmegratory projects on the one



hand and the strategies they put in place in fumidltheir mobility objectives on the
other hand?

 What are African students’ everyday life experiengeterms of social interactions,
cultural adaptation, economic activities, etc.; émdavhat extent do these experiences

influence decision-making in regard to the futurebitity plan?

» Concerning the economic component of their migsafmojects what is the role of
networks (the nature of these networks — strongeak ties)? How do their economic

activities influence self-perception in terms ohder issues?

5- Research hypotheses

The research hypotheses of this thesis are:

» African students initially come to Norway for stadi purposes; but this initial
migratory project changes under the influence ebmbination of factors including
living conditions (safety, job opportunities, etgparanteed by Norway and the

economic and social situation of the students’ hcmentries.

* In their daily life African students experiencesnpahallenges. They are related to
food, weather, social system, financial difficudtielanguage barriers, etc.. The
influence of these experiences on their migratiarjgets is insignificant. In order to
adjust their legal status and prolong their stafyjcAn students resort to innovative
strategies and that some depart from the formaidwaork.

* In their economic activities African students restor networks that go beyond the
simplistic (yet dominant) community or ethnic-dniveonception and include ‘weak
ties. The types of jobs into which males are iwenl symbolize a sort of

deconstruction of their masculinity.
6- Structure of the thesis

The thesis is divided into six chapters. The fose is theoretical and presents the two
dominant concepts of the research project (migygbooject and sociology of everyday life)

and the explanatory theories mobilized in the ustdeding of the studied phenomenon.

The second chapter gives an account of the metbgidal procedures. It starts with a
literature review and ends with a note on the teghes and methods of data collection as

well as analysis.



The third chapter is devoted to the presentatiothefgeographical and sociological
context of the research. The first section provielesnents on Norwegian migration policies
as well as factors likely to make the country atidasion for international immigrants. The
last section of the chapter focuses on the migrafrom Africa to Norway (historical

background) with an emphasis on the case of Afrstadents’ mobility in Stavanger.

The analysis of African students’ migratory progettegins in the fourth chapter. It
highlights the factors that influence the decisstudents from Africa to come to Norway,
mainly emphasizing the push factors in their homentries. Furthermore, the chapter looks
at the conditions offered by Norway and that akel¥i to attract these students (pull factors).
The chapter lays the foundation to analysis ofdixeamics of the migratory projects of the
target group.

The last two chapters are connected. They are mlsgical account of African
students’ everyday life experiences (the ways ohglobeing, feeling, thinking etc.) on the
one hand and the influence of these experiencéisednmigratory projects on the other hand.
Specifically, daily activities, night life, and ewomic activities are presented in the fifth
chapter. The analysis of the economic componetttemMmigratory project emphasizes on the
role of social networks. The last chapter looks ithe process of (re)adaptation of the
migratory projects. After a presentation of chalies faced by African students in their
everyday lives, it offers an overview of the stgas these social actors resort to in order to
fulfill their mobility plans.



CHAPTER 1: Theoretical considerations

This chapter presents the two dominant conceptshefresearch project and the
explanatory theories mobilized in the understanditipe studied phenomenon.

|- Conceptual precisions

This thesis is structured around two main notidriee first one is migratory project and the

second sociology of everyday life.
1- The Migratory project

The migratory project is a key concept within tihanfework of migration studies as
evidenced by the amount of discussions and workihernssue. Although the concept lies at
the heart of my data analysis, providing a compdete exhaustive overview of its scientific
evolution is almost impossible given the diversif approaches from which various
researchers tackled it. | will thus resort to theh rsynthesis provided by Odden (2010).
According to the author, the origin of the concisptredited to Taboada-Leonetti and Levi in
1978. They used the concept in their analysis wgiation patterns of women migrants in
Italy. They came to the conclusion that the degremtegration depends on the migration

project of the actors that could be a short teronemic project or a long stay project.

From the synthesis made by Odden, it somehow appmbfficult to come out with a
clear definition of what a migratory project is.idtrather easier to describe what it is. In this
respect, there is unanimity on the fewt mobility is a project. It is however not a je in
the ordinary sense of the word, that is to sayitéichin space and time. Migratory projects
differ from one individual to another and, as Nasgues, aredevelopment is not linear, it
does not necessarily meet a more or less determiogd. It is not a procedure, a
predetermined strategy, with an intention to reaclgoal that is necessarily to settle in
Europ€ (cited by Oddenpp cit: 41 - my translation Therefore migratory projects do not
follow the bipolar and mechanical scheme constitwietwo steps including designing and
implementing. The main feature of a migratory pcoje that it is an essentially progressive
initiative; that is to say, an endless undertakifige migratory project is constantly redefined
and modified according to the context. The inifidns evolve and change according to a
combination of a set of factors. Some factors ddpen the migrants while others are
imposed on them. Ma Mung (2009) refers to the 8et of factors as “inner dispositions”,
that is the ideas, the strategies and the know-dfogach migrant. The second set is labeled

“external conditions” and constituted of elememsadich actors do not necessarily have any

6



influence, such as the conditions in the destinatmuntries. They also include the conditions

prevailing in the countries they emigrate fromddiby Odden, ibid).
Student migratory projects are designed on a sirpilacess, as Szelényi argues:

[...]decision-making is a highly qualitative process, which student migrants
simultaneously consider a multitude of factors andluate the interconnections
among cognitive and affective motivations and agmns. And while aspirations
and intentions are by no means a direct reflecbbractual migratory behavior,
they are, beyond a doubt, an important indicatidérihe ways in which students
assess their migration options. They weigh thepirasions, abilities, national
and transnational connections, as well as the oppuoty structures they perceive
in their home countries, (...) and other potentialumies of destination)
(2006:71).

The explanation of what the concept of the migrapooject entails given in this section
has clarified how this concept is relevant to thalgsis of the migratory projects of students
from Africa studying in Stavanger.

2- The Sociology of everyday life

Everyday life can be defined as what an individdaks, feels, and thinks daily.
Reflecting over everyday life is an old scientifgsue. Many researchers have analyzed in
various works on the daily practices of social extdhese include among others de Certeau
(1984), Maffesoli (1989 and Goffman (1973). Fardé different authors, ‘scenes of daily life
are a social laboratory from which are observed dixeamics of the society in terms of
interactions, individual and groups’ attitudes todvasocial norms and rules. It is a
sociological account of everyday experiences. Mathé considers it a distinct body of
knowledge which he termed sociology of everydas. lih his opinion,

a sociology of everyday life (...) is a way of tregtwhatever goes beyond the

pure mechanical in the various situation that weesience (work, leisure) in

various forms of collectivity (from the family tesmciations and political parties)

and in institutions of various kinds (schools, adistrations, organization and so
on) (1989: 4).

It is then about everything that happens on thempfpwhich is everywhere. This is the
reason why my observation fields included a varietyplaces such as bars, night clubs,

university library, and student dormitories amongny other.

Beyond what appears as a mere description of banatommon practices of

individuals, the sociology of everyday life has #rew dimension useful in analyzing the issue



of migratory projects mainly discussed in this theJhis dimension is developed by de
Certeau (1984) irhis book “The Practice of Everyday LifeHe argues that the practices
produced by social actors should be interpretembmmection with their projects or objectives.
What is more important in his thoughts is his cqtica of individuals who, are nopassive
and guided by established rules-opetatehrough their acts, theytransform themselves in
order to survive Relating these postulates to the African studemt®cus in this paper, it
appears that in face of migration rules enforcedarway, they always have a room for
manoeuvre to fulfill their migratory projects. Tfalowing is one of the main conclusions de
Certeau makes:

If it is true that the grid of [institutional] "digpline” is everywhere becoming

clearer and more extensive, it is all the more utg® discover how an entire

society resists being reduced to it, what populacpdures (also "miniscule" and

guotidian) manipulate the mechanisms of discipind conform to them only in

order to evade them, and finally, what "ways ofrapeg” form the counterpart,

on the consumer's (or "dominee's"?) side, of théerpuocesses that organize the

establishment of socioeconomic ord€hese "ways of operating” constitute the

innumerable practices by means of which users negpmte the space
organized by techniques of sociocultural producti@p cit: xxxix-xl).

The sociology of everyday life that is discussedhis work refers to arts and practices

invented by African students in order to achiewartmobility projects.
lI-Theoretical orientations

Three theoretical paradigms are employed in exjplgithe diverse issues discussed

along this thesis.
1- Methodological individualism or a comprehensive aproach

Scholars appear to be unanimous in the fact tleasdtientific origin of the theory of
‘methodological individualism’ is Economics. Thenoept is said to have been introduced
and used for the first time in 1909 by Joseph Sqieter (1909), a German leading
economist. Progressively adopted by other sciendifsciplines in the domain of human and
social sciences, the notion was completely expandethe early 50s. In Sociology, the
appropriation and the adaptation of the “methodcklgindividualism” as an explanatory
paradigm of social phenomena has been the workanfyrscholars whom one of the well-

known and influential is Raymond Boudon (1996).

According to Schumpeter the main guiding idea ofhrodological individualism was as
simple as it just means that one starts from the individual ndev to describe certain
8



economic relationship's This initial interpretation evolved over time @rwithin different
fields of knowledge. In the sociological perspeetiwhich this thesis is interested in, the
methodological individualism relies on three postes or assumptions, according to
Raymond Boudon (1996).

The first one is the “postulate of individualism1jP It argues that all social
phenomena are a final result of the combinatiomations, beliefs and individual attitudes.
Having said that, it follows that any essential neoitn of sociological analysis is to
"understand” the actions, beliefs or individualtattes responsible for the phenomenon the
research project aims to explain. According to seeond postulate, "understanding” the
actions, beliefs and attitudes of the individuabeas; is to reconstruct the sense they have for
them, or the meaning they give to them: this is“gestulate of understanding (P2)”, last but
not the least is the “postulate of rationality (P3) posits that a social actor adheres to a
belief, or undertakes an action because it magesesfor him, in other words that the main
cause of actions, beliefs, etc., of any socialextbjes in the sense that he gives them, more
precisely the reasons he has to adopt them. Hatloceéd ways of doing, acting and thinking
result from rational choices. Consequently, theuaggion of rationality, as mentioned by
Boudon, rejects or excludes any approach that wimiléxample explain the magical beliefs
by the so called "primitive mentality”, the "savagend" or "symbolic violence", these
notions involving mechanisms operating unbeknowoghe subject, as chemical processes
which he is the head (Boudon, 1996).

The comprehensive analytical scheme dominatindpiséxplanatory approach refutes
any form of scientific process that gives priority the researchers’ interpretations of the
doing, feeling, and thinking of the social acto@ur analysis is then actor-centralized:
understanding their motivation and the sense aifgggtion, and significance they accord to

their actions.
2- Strategic analysis : rationalities of social actors

Strategic analysis is considered a response toh#oery of bureaucracy developed by
Weber (1921) and Taylor (1911) who laid the fouraiet of the sociology of organizations.
The principal theorists are Crozier and Friedb&&y 7).

Initially devoted to the analysis of power relasanithin organizations, this explanatory
approach became over time one of the majors iraksciences as a whole, as it was largely
adopted by the other disciplines including sociglogf is suitable in analyzing every



organized-action including migration as a sociamimenon. Organized-action here refers to
a setting where there is at least two parties tnkg a dependence or power relations.
According to the bureaucratic model’s postulatesuch settings, authority and power have a
vertical and hierarchical structure with policy @ecision makers being at the top and the
executants at the bottom. The assumption hereeisstitict application of the impersonal

norms and rules taken by policy or norm makers.

In the domain of student mobility being analyzedeh¢his means that African students
have to follow the Norwegian migration policies antkes in shaping their migratory projects.
By strictly complying with the norms and standasds$ by the state, they are passive agents
and therefore, migration processes are completdylated and exclusively under state
control. The strategic model challenges this meiclahiview of passive social actors in the

face of strict, impersonal, and transparent rupggieable to all.

Crozier and Friedberg introduced the conceptrategic actors (as opposed to passive
agents) to describe the capacity of social actorescape thertiles of the game” or the
formal system[Therefore]the strategic approach stipulates that "(...) huntamavior cannot
be equated in any way to the product of mecharpoassure from structural realities. It is
always the expression and implementation of a reedhowever small it 'ls (1977: 39).
Moreover, in order to establish a clear relatiopdietween this theory and the subject of this
thesis, it is important to underline its three massumptions:

a) In a system of organized-action, each individuwalctor has their own objectives that
do not necessarily reflect those of the society,ganization or system.
b) Whatever the degree of coercion of laws andladigms of an organization or society, each
individual still has a margin of freedom that isedsin maximum in pursuing their own
objectives. This degree of freedom leads to anrmdéb dynamics within the organization or
society.

c) Having their own objectives to be achieved, eacior develops strategies that allow him
to do so. And these strategies are always rational.

Relying on these postulates, this research questiod explores the strategies used by
African students in Stavanger in fulfilling theirignatory plans which are constantly modified
and readapted according the context. The argunezatis that African students (likewise any
other migrants) are ingenious in elaborating infarstrategies” that easily enable them to
escape the formal “rules of the game” and theréefoeat the formal system”.
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Strategic analyses is suitable in this study irt thiais an approach that uses the
participants’ real-life experiences” to show tha¢re always existzones of uncertainty that
provide the actorsAfrican students in this caseoom to maneuverif deciding about their
migratory projedf’ and consequently, one can safely argue "thereassocial system fully

regulated or controlled Crozier and Friedbergp cit: 25).

3- Sociology of social networks: actors develop stragies and networks make them

effective

The origin of the term “social network” is creditemBarnes (1954), who is believed to
be the first scholar to use the expression in ansific context. It was in 1954 in an article
entitled "Class and Committees in a Norwegian $IBarish". He defines a social network as
“a social structure between actors, mostly individu@ organizations. It indicates the ways
in which they are connected through various sodahiliarities ranging from casual
acquaintance to close familial borid©vertime, the concept has gained prominencekihian
to the work of several researchers within the fifldocial sciences. Some of the well-known
are Arango (2000), Castles (2000), and Massey etl298). They suggested various
definitions to social networks. Given the centrédce that networks occupy in migration
trends, an explanatory theory has been elaboratedunding migration network, stretching
the role of the networks in the migration processeshole it appears, networks make the

migratory process safer and more manageable faiamtigand their families.

In this research, orientations provided by Merd@d804) will be retained. He defines
social networks

as all social units and relationships that thesé&si(individuals, informal groups

of individuals, formal organizations such as asations, companies, countries)

have with each other: networks monetary transastigransfers of goods, trade

in services, transmission of information, percepsiocor physical contacts and

more generally "any kind of verbal or gestural natetions (2004: 4 -my
translation).

The most interesting argument in this definitiorhis conception of the individual or
the social actor. As mentioned above, strategidyaisaportrays social actors as absolutely
and fundamentally rational. To Mercklé such coniceptis somehow exaggerated as it
presents social actors as self-made men and hes tef@ as bver socialized conceptidof
individual. He however argues that one should alsmd an tinder socializedconception of

social actors that presents individuals’ practeed actions as a product of the contribution of
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the group or network of which they are part. Irstféspect, individuals do not exist, only the
group or network exists. Finally the author suggestwork analysis that “intends to keep the
same distance from this over-socialized concepéind this under-socialized conception”

(Mercklé, op cit.:96 -my translation).

From the perspective of Mercklé, though migratorgjgcts are designed by rational
individual actors their efficiency and effectiverewidely depends on network dynamics.
This approach, as Boyd arguepefmits understandingsfudent migratory projedtsas
a social product - not as the sole result of indijal decisions made by individual actors, not
as the sole result of [...] political parameters, bather as an outcome of all these factors in
interactiort (Boyd, 1989:642).

This chapter has laid the theoretical framework cvhinforms the analysis of the
African students’ migratory projects. The next deagpresents the methodological approach

of the research.
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CHAPTER 2: Methodology

This chapter gives an account of the methodologacatedures It starts with a literature
review and ends with a note on the techniques aethads of data collection as well as

analysis.
I- Literature review
1- Student mobility as a growing phenomenon

Besides the dominant economic pattern of migrati@aucationally-sponsored
movements of young population are becoming incngdgisignificant. According to Byram,
and Feng (2006) the phenomenon is influenced bgraévactors including, ease of travel,
political changes and cooperation, economic faeditas well as cultural interactions. The
ideology of capitalism also influences the growthihis pattern of migration as there seems to
be in certain countries (especially in the UK areland), a sort of HE [Higher Educatioh
sector’'s increasing dependence on overseas students source of revenueHowever,
although enrolling foreign students is economicalhpfitable to the host institutions, the
author insists on the fact that at the end there wsn-win situation between the sellers and
buyers of education. Along this line the same awtlaogue, focusing on the case of students
from third world countries:

There is also an economic rationale for study aldigaarticularly where students

from Asian and African countries study in Europel &orth America. For those

students, there is the hope of economic benetharfuture, with the status of a

qualification from abroad rather than their own adty. For the universities
receiving them, there is the certainty of econgpnadit from fees.”(op cit:1).

By presenting the role or the function of educationindividuals’ social mobility
Szelényi (2006: 73) shares the economic rationathéniol studying abroad. The author argues:
One of the primary functions of graduate educatisnthat of conferring to
students high levels of professional preparatiomdbubtedly, the successful
completion of a masters, professional, or doctatafjree prepares students to

assume key positions in society through the adepnsiof both professional
expertise and responsibility in specific fieldstfdy.

In this respect, travelling abroad for studies is@ans for the candidates to increase

their chances in the future, professionally spegkin

Murphy-Lejeune (2003) also has the same percepéigarding the idea of moving for

academic reasons. She analyzes European studemistiemces of traveling for study
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purposes. She comes to the conclusions that whitkest mobility is becoming a life style

among European students, it also constitutes adocapital in the sense of Weber and
Bourdieu. She used the term “mobility capital” whia her opinion is a part or component of
what Becker labeled “human capital” which is aaeskills and knowledge possessed by an
individual. Moving therefore leads to accumulatafrwealth and, as a result, according to the
author, those who have experienced mobility areacheompared with their sedentary

fellows.

Chow (2011) examines the criteria internationatishis consider while deciding on the
suitable destination countries for studies. Théhautooks at the decision-making process,
especially the reasons behind studying abroad. Frgqush-pull perspective, she argues that
“students take into account a variety of differlEdtors when making the decision to study in
another country.Push factors are those that encourage studentsaeel their home country
to study internationallyy These include not being able to find the speatiburse or type of
course they wish to pursue in their home counthys Blso includes not being able to find an
appropriate course for the student’s backgroundewel of training at home and/or not being
able to enroll in their preferred course at home thucapacity controls or competitive entry
requirements. In addition, students may wish tolinternationally in order to broaden their
cultural and intellectual horizons and improve theb prospects, as well as to prepare for the

next stage of their education or career (Chapveit: 28).

On the other hand according to the authqull“factors’ are the factors that cause
students to choose a specific destination overrsth@hese include the quality of the
education provided; special courses not offeredtimer countries; preferred language of
instruction (English in particular); historical armblitical relations between countries and
migration patterns; cost; internationally-recogudizéegrees; opportunities to work in the
country of study; being able to finish the degreeai specified period of time; successful
marketing campaigns organized by the destinatiamicy or institution(s); financial support
and incentives; and less stringent student visalagigns, including the ability to work while
studying (Chowibid).

Given the scale of student mobility in recent yeegsearches looking at experiences of
living and studying abroad have gained promineBScene of those studies are broad, in terms

of target groups and the issues being analyzed.
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For instance, in her research on migration dynarmcSalamanque, Odden (2010)
devotes a section to student mobility. She offersategorization of patterns of student
mobility and emphasizes on students’ experiencdsragyners. Based on a study sample that
included students from various nationalities (inlohg African countries), the author points
out the difficulties they experiences in their gy life: language barriers, the weather,
academic systems. Another important issue discussttat of students’ migratory projects.
Regarding this, she stresses that student migrgiajgcts are permanently in the making.
Initial plans evolve and change over time accordmthe context being experienced by each

actor. Student migratory projects are also reddfamxording to changes in their legal status.

Bonsich-Brednich and Trundle (2006) focus on therarctions between international
students. Looking into what happens when studemis fdifferent races share the same
environment, especially the student accommodatioey observe that there is a change in
individuals’ mentalities and attitudes. Specifigalltraditional antipathies and practices are
cast aside. Ethnic and racial differences becomaerant in the struggle to restore a sense

of community in [...] a dormitoty

In their work, Bochner et al (1977) identify andrsuarize the common challenges of
international students; they have identified fousimsources to the problems international
students encounter. These are (a) Culture shoek e problems of dealing with life in a
new cultural setting like negotiating daily socaativities); (b) the ambassador role (i.e.,
being an informal cultural representative of onesintry); (c) adolescent emancipation (i.e.,
having to establish oneself as an independentsaplborting and a responsible member of
the society); and (d) academic stresses (i.esttlegeses of higher education with its numerous
exams and complex study materials). The first tnabjgem sources are mainly experienced
by international students, the third is common ltojaung adults student, and the fourth is

shared by all students in the higher educatioresyst

Furthermore, while explaining various problems thbg international students in their
new environment, some scholars considered theigrgebical origin. In this respect and
from a comparative approach, Furnham and Bochr@82)Llin their works point out that
students from non-western states in Europe are inct@ed to adaptation difficulties. To
their opinion, this is due to the cultural distarmmween students’ home countries and the

host society.
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A limited number of researches on student migratifotus on specific target groups.
The work of Ayano (2006) is one of those. The auib interested in Japanese students in
Britain. He questions the adaptation challengeyg taee during their stay abroad on the one
hand, and the impact of these challenges on acadessults on the other hand. The
conclusion of the study shows that Japanaserhational students experience different kind
of psychological stress during their study abroatt asuch psychological states influence
their performance in host countriesThe factors of stress are diverse and inclahgliage

issues and other cultural differences.
2- Moving from Africa for studying: the specificities

The scale of student mobility differs from on cowetnt to another. According to (Chow
2011:7),

Sub-Saharan Africa has the highest outbound studeatiility rates in the world,

with students from Sub-Saharan Africa comprisingheipercent of globally

mobile students worldwide. In many African coumstrithere is limited domestic

capacity in tertiary education to accommodate dlltloe students who wish to

pursue higher education. In some countries, ineclgddotswana, Cape Verde and
Swaziland, more than 50 percent of students pungileer education abroad

To the opinion of Blake (2012)a%s the number of International students continue to
rise, so do the challenges that the students havdetl witli. The author carried out a
research project on Africans studying at univessitin the United States especially at
Delaware State University. He addressed the clgdiehaced by this category of migrants.
Before digging into what appears as the main objeaif the study, the book analyzes the
contribution of African students to the United $&society. In this respect it is mentioned
that “students from other countries are extremely vitatite U.S. colleges and universities
because they contribute to the idea of ‘melting,pdmting added cultural richness to the
institutions, and contributes billions of dollars the U.S. econoty2012:1-2). About the
experiences and adjustments, the author arguesAfinaan students’ major adjustment
problems involve financial and health concerns. yTr@so deal with general living
adjustments (especially adapting to American food &nguage). They also experience
cultural shock, racial discrimination, adaptingtte climate and the educational system, lack
of proficiency in the language, depression, isolatind loss of status and identity (Blakp,
cit.: 3-4).
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A decade ago before Blake, Okafor (cited by Bl&¥¥,2) came to the same conclusion
with a different academic institution as a casalgtiHe analyzed adjustment problems of
African students at Michigan State University antduded that students from Africhéve
difficulties in getting used to American food angbiding feeling homesickness [...] have

great difficulties in becoming acquainted with th® system of educatib(Blake, 2012: 6).

Tyson (2012) observed Africans studying nursingsabrge Mason University. The
purpose of the study was to identify challengegdduay this group and that could justify their
negatives academic performances. According tosthidy, “common challenges included the
faster pace of the U.S. educational system, the deéhaving questions judged as stupid”.
Also mentioned as a difficulty is thecértain level of distrust of the professors based o

experiences in Africa” and teaching approabp cit: 165).

Considering the presentation above, it clearly appthat African student mobility is an
old research topic. But concluding that Africandgmnt migration is a completely elucidated
problematic implies subscribing to the inductivgegach which consists in a generalization
basing on specific cases. In so doing, one undesnithe scientific exigency arguing
reasonably that a specific social context shapiésreintly social phenomena. In this respect,
the social and sociological space gives to thigaeh project its scientific interest and
originality. In fact, as stated in the title, theographical framework of this reflection is
Stavanger which until now seems to be epistemadtigidgnored by migration study

researchers.

Furthermore it is worth insisting on the point teaidies focusing on African students’
mobility inspire two major comments that could alsconsidered their limitations. The first
one is that there is almost no research complele\ypted to the analysis of their migratory
projects, which means giving an account of howrthgiial mobility plans evolve as well as

the changing factors and the strategies adopteldebgctors in fulfilling their objectives.

The second limitation is that many aspects of studagration are overlooked such as
the economic activities in which international stots especially those from Africa are
involved (specifically the strategies used in seglpbs). Also the studies analyzing student
adaptation problems do not mention in what wayl#teer influence the migratory project.
The third limitation is that researches on Africsilndents are more interested in the host
countries that have a historical heritage or refeghip with the African continent (necessarily
through the sorrowful phenomenon of colonization)tiee one hand and linguistic affinities
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on the other hand, as observed by Szelérfiow$ of foreign students follow the same
channels as do those of other migrants from theuntry of origin," particularly because of
the importance the roles of "geographic proximigglonial ties, or cultural affinity,
especially languade(Szelényi 66 (iting Kritz and Caces, 1992).

Consequently the most mentioned cases when anglpdiican students’ mobilities are
France, Spain, United Kingdom, Germany, Belgium¢g damited States; since they are,
according to UNESC® the first destinations for African students. Téfere, at the image of
all the Scandinavian countries (which not only h&een absent during the partitioning of
Africa, but also do not have linguistic similargle Norway as destination country for
studying for African students is scientifically negted even though the present research
project is not the first in the area. Indeed, ilnportant to draw attention to the fact that, the
problematic of African student mobility at the oentof this research is not a scientific
innovation, considering the geographic space corckrNorway. African students as a study
subject constituted a part of research carriedroBergen by Lackland Sam and Eide (1991).
The study was a survey on mental health of forsigilents at the University of Bergen in
1991. Nevertheless, the ongoing project distingssitself from the former in at least four
points: the object (themes being discussed), tloalsgontext (Stavanger), the approach

(qualitative research), than the timeframe.
Il- The methodological approach

This section on methodology describes the apprelat has been used to meet the
above stated objectives of the research. It pregaettools and techniques of data collection
and analysis. Before all, it is important to ndtattfrom an epistemological perspective, this
research project subscribes to a qualitative rebeir the sense of Holloway (1997)he

author defines it as follow:

A qualitative research is a form of social inquthat focuses on the way people
interpret and make sense of their experiences badvbrld in which they live. A
number of different approaches exist within theawniftamework of this type of
research, but most of these have the same airmderstand the social reality of
individuals, groups and cultures. Researchers gaalitative approaches to
explore the behavior, perspectives and experientéise people they study. The
basis of qualitative research lies in the interpretapproach to social reality.
(op cit.: 2).

¢ http://portal.unesco.org/en/ev.php
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1- Techniques of data collection

Given the variety of information to gather, diveteehniques were used in the field.

They included interviews, informal conversationsd abservation.
e Interviews

Given the analytical orientation of this researcbjgct, interviewing (semi structured)
was the main technique for collecting data. Theiahof this particular technique lies on its
methodological features. Indeed, being essentiadtgractive, the interview offers the
possibility to the researcher to grasp in depthrtiganings that the individuals and groups
assign to their acting. The postulate here is bedtaviors and attitudes of social agents
always have a signification that is not accessibléhe researcher unless he gives them a
chance or possibility via verbal communicationeipress themselves. Therefore it is safe to
argue that the thickness and the complexity ofviddials’ experiences as well as their
motivations can be explored better through intevwiather than questionnaire. This is

because the questionnaire method tends to liminhfbemants’ responses.

Though an interview guide had been prepared inramb/at had not really been used in
a systematic way (reading and following the ordethe questions). The practice | usually
used consisted in asking a question with many corps at the beginning. In the course of

the conversation | just (re)orientated the infortsar insisted on certain points raised.

The interviews (12) were conducted either in mynutory or the respondents’
dormitories. Two of the interviews (with female peadents) were held in the party hall at

my dormitory.
+ Informal conversations

In addition to the formal interviews, informationas gathered through informal
conversations with not only the target group of shedy (students), but every other African
migrant | had the opportunity to meet. Cohen anab@ee (2006) refer to this technique as
informal interview. They are casual conversations one might have with the peaple
researcher is observirigThe advantage of such a technique is that the@sations are done

on the fly' and, therefore, do not require scHedutime with respondents. In fact,

respondents may just see this as 'conversatiomédwer they foster ‘low pressure’
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interactions and allow respondents to speak mesyfrand openly,as they usually happen
in a more relaxing setting as bars, night clubghlen, bus, parties etc (in the case of this
research). In this process the approach considtedtroducing a topic in a way to have
reactions from the informants.

| used jottings, writing of notes and recording @ding to situations and setting. My
mobile phone was the principal tool utilized ingeting informal conversations. There has
been a limitation to this practice. Some environtaemere noisy and rendered difficult the
following of the conversation afterward. Neverthsslethis limitation did not alter the quality
of the information, since | usually noted the mpoints of the conversation at the end of the

meetings.

* Observation

Everyday life of African students in focus in tm&rk include their interactions with
the others members of the academic, living, andunoe environments. For this purpose, |
tried to follow the target group in various miliessch as university library, student parties,
night clubs and the dormitories. From a perspeaivieiendship and group life, the objective
was to discover whether African students pair ughwheir fellows (Africans) or the others
(including natives and other non-African).

2- Sampling techniques

The sample constituted for data collection incluBdemales and 7 males. However, it
is worth mentioning that this number refers spealfy to the respondents with whom | had
formal interviews. The terms formal is in oppositwith informal (conversations) and means
that the informants were aware of the researchctbgs and the interviews were held in
appropriate places according to an agreement. ditiawl to these formal interviews, | had
informal conversations with a good number of Afnicatudents. Data collected via this
technique are really significant also capitalizead gopresented in this thesis. The table
presenting the study sample includes the namdseahformal informants whose words have

been used in the thesis.

From a gender perspective, it clearly appearsfdratles are underrepresented in the
sample. But the gap should not been seen as setissimply due to the availability of the

> Cohen D, Crabtree B. (2006) "Qualitative Researchuid€lines Project.” Available on
http://www.qualres.org/HomeEval-3664.html
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respondents during field work. This section presemtd justifies the process of constituting

the research sample.

* Meeting the exigency of heterogeneity

The information presented in this thesis has bedleated among a sample of African
students constituted following the exigency of hegeneity. Indeed, instead of considering
Africa as one and unique entity, as it has beenséitids the case in many studies, | insist on
the fact that the differences between African coastis significant. Africa is not one but a
continent with diverse and diversified states eiguming different political, economic, social
and cultural realities. These differences explaifeently the motivations to migrate and
influence also the remodeling or the modificatioh tike migration project once in the
destination countries. For instance, the decistostay or to leave after a study program is
made in regard with the conditions prevailing irgrants’ different home countries. Although
under development is a common feature of all Afric@untries, the social and political
contexts differ from one nation to another and d¢fme influence differently mobility

decisions or migratory projects.

Considering the precisions below, the study samps selected with regard to
geographic elements: Northern, Southern, Easteznir@ and Western Africa. Within each
sub group other selection criteria were appliegheemlly peace situation. The attended

school program was also taken into consideration.

» Selecting the participants

Snow ball technique was used in selecting the gpaints for the research. According
to Morgan ‘snow-ball sampling uses a small pool of initialoimhants to nominate, through
their social networks, other participants who mieet eligibility criteria and could potentially
contribute to a specific stutlyf2008: 816-817). | also relied on networks kmoto me

thanks to the fact that i am a part of the Africeammunity.

It is important to mention that being part of theserved community was an asset in
data collecting in that it positively influencedetimegotiation for interview opportunities. |
believe the fact that the interviewees identifieémselves with the researcher made them

more free and open in expressing their opinioredirfgs and thoughts.
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» Characteristics of respondents

As the title of the research project shows, thenntarget group in focus is African
students regularly registered as such. Neverthedegsof the major objectives of the research
is to analyze changes in students’ initial mignatproject. This aspect aimed at discovering
the reasons behind the option to stay in Norwayafather European country) rather than
going back home after completing their studiesr ths purpose, it was worth including in
the sample some African working in Norway after ythgraduated from the university.
Considering that exigency, the term student indugeople regularly enrolled at an academic
institution, individuals who have graduated witkine last three years (two were found).

Table 1: Research sample

Name Country of origin Academic institution Sex
Abran Ghana Uis Female
Simson Tanzania Uis Male
Chewa Nigeria Uis Male
Almard Morroco Uis Femal¢
Jemsum Cameroon Uis Male
Faison Cameroon Uis* Male
Edison Liberia Uis Male
Caloux Cameroon Uis* Male
Calvin DR Congo Uis Male
Silvy Madagascar Uis Female
Zackeus Somalia Uis Male
Rozia Uganda Mhs Female
Sophia Rwanda Uis Femalg
Kenneth Cameroon Uis Male
Monah Eritrea Uis Female
Emuaka Nigeria Uis male
John Ghana Uis Male
Justo Cameroon Mhs Male
Michael Sudan Uis Male

* Now working in Stavanger

It is important to note that the names used heee pmeudonyms, as most of the
respondents did not accept to have their identieegaled. Some of the pseudonyms have

been suggested by the interviewees themselves@mabsé the others.
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3- Data analysis

The process of data analysis started with the ¢rgsion of almost all the recorded
interviews and informal conversations. Howeverxperienced some limitations transcribing
some informal conversations. This was due to ther@mments in which they have been
recorded: bars, parties, and buses. In shortnfloemal conversations happened in somehow
noisy milieu and consequently, some sections, wandsexpressions were difficult to decode

or follow.

The second step in analyzing data was interpretatfodata. At this level, content
analysis has been used. Conducting content analgsasdocument, especially a text required
that the text in question is coded or broken domin manageable categories on a variety of
levels: words, word sentences, phrases, themeyiandls and then examined using one of
the basic methods of content analysis, concepnallysis or relational analysis (Bruns and
Jacob, 2006). After several and in-depth readinpe field material (including field diary),
information appearing significant and relevant héveen selected following the objectives
and hypotheses of the research on the one hanthaniterature on the other hand. They are
presented in various sections in the body of thésis. However, it is worth mentioning that
selecting relevant information according to theepisting hypotheses and objectives does not
mean the relationship between the initial reseateh and the field work was static. The data
gathered from the field affected and influencedithigal research questions and therefore the

hypothesis, objectives and the structures of theareh.
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CHAPTER 3: Norway and migration: the complexity

This chapter aims to present some key elementsnthie Norway a destination for
international immigrants, particularly when it casntgo African migrants. The chapter is
divided into two mains sections. The first one s the social environment, the economic
context of the country, and also questions the aiyes of the migration policy prevailing in
Norway. The second section of the chapter looksiSpally at the migration of Africans to
Norway. It offers an overview of the African poptibem movements, with an emphasis on

students as a distinct social category.

| would like to forestall likely critics by emphasng that this section largely relies
on the works of Brochmann and Kjeldstadli, speaifictheir book ‘A history of immigration.
The case of Norway 900-200@ublished in 2008. The book is quoted in lengththis
section of the thesis because it provides a compsate background to understanding
Norway's migration history. The book sums up a#l thajor migration policy changes made

in Norway since the post-modern era.
- Norway as a new destination

The debate surrounding migration issues in the ®vegsestination countries seems to
ignore one important aspect that many developedntdes have experienced: the
phenomenon of emigrations in the past. Neverthelies difference between those states
relies on the rate of the population that left. May is one the country where “the rate of
emigration was very high”. A total of 0.75 milliddorwegians moved and settled in new
geographic spaces before 1915 (Brochmann and Kaelil$2008:115). This number appears
insignificant until one considers that the totalpplation in Norway at that period was
estimated to be around 1.5 million, making it thatigration was a serious social issue. At the
beginning of the emigration process, the main dastn was the United States of America.
Due to the massive migration, the US adopted odistei policies, and it gradually closed its
borders. Therefore, Canada became an alternativddiavegian immigrants in the Northern
America. Although 95 per cent of Norwegian as vasllothers Scandinavian emigrants settled

in the US, some of them also moved to Argentinastilia and South Africa (Gjerde, 1995).

The factors informing the enormously important gdreenon are diverse. According to
Gjerde they were mainly theological and social atune. The very first emigrants from
Norway in 1825 [...] consisted of religious dissidena group of Quakers and pietist
Lutheran followers of Hans Nielson Hatlg€l995:85). There was a sort of religious
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dissatisfaction with the state church imposed t® c¢hizens in Norway. There was also in
Norway a social crisis that led to massive emigratithe stand point being the population
growth, inherent to several causes. The first anddcbe the triptychgeace, the potato and
smallpox inoculatioh (Gjerde, op, cit: 86) that systematically reduced the number t#nn
deaths in the turn of nineteenth century. Anotleason for the population boom was the
change in the marriage patterns for instance, dhimd of the age at which people entered
marriage. As a result of these demographic chamggeneral situation of landlessness
prevailed in the rural areas in Norway, leading tstarvation in the 1960s. Therefore, the US

represented a new opportunity for fertile and aldé land resources.

The first Norwegian emigrants were mainly farmersearch of cultural land, hence
they largely settled in the rural zones in the U$evertheless, with the American
industrialization more work opportunities came, evhfavored movements to urban milieu.
Also, the industrialization in the US, coupled wille ease of transportation system, led to an
“industrial migration” from Norway, with 1910 as eéhpeak decade (Gjerde, 1995).
Nevertheless it is worth mentioning that the migmatpatterns in many other European

countries were also influenced and shaped by thesinialization in Northern American.

Talking of Norway as a new immigration destinataoes not mean the country had
not welcomed foreign populations in the pre-modenan There was a relative compensation
between emigration mentioned earlier and immigrat® good number of people moved to
Norway, mainly from the others Scandinavian coestriNevertheless, immigration to
Norway before 1960 appeared politically incorrentl dherefore should be hidden, if not

simply erased, as pointed out by Brochmann andd&jatlli:

The memory of immigration has been eradicated tchsan extent that the
prevalent understanding in the late 1960s, when eamodmmigration started,
was: ‘Norway has never been a country of immigrdticdiowever, as stated,
there was actually a fair number which moved intobetween the Nordic or
European countries. Among the Nordic countries, vidgyr received the most
important immigrants, primarily Swedes and FinlareleDenmark and Norway
were a kind of ‘reserve America’ for Swedep cit.:115).

Even though Norway has always been a country ofigration, it is clear that the
immigration trend has changed over time. This iesalt of a combination of several factors

of a different nature: political, social, econonats.
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1- Migration policy: the complexity

The Norwegian migration policy has a rather intengsand yet complex history. It
evolved over the years as a result of both inteanal external influences. These influences
include for example: 1) the post-second world warthat introduced Norway to the cold war
refugees (escaping communism in their home cowteigpecially in Eastern Europe), 2) the
establishment of the OECD relying on a liberal ficdi immigration regime — opening
borders to immigrants from all over the world, umting non-OECD states), 3) the complex
social and cultural encounters between the natwes the diverse categories of new comers,
4) different agreements with neighboring countr@s the field of border policies and

economic cooperation and 5) the revision in 195tefNorwegian Foreign L

From a historical stand point, it appears thatluhe end of the 1960s, Norway was
not much of an immigration destination (comparedtioers OECD countries like France,
United Kingdom, Switzerland or Sweden which offigiaadopted a labor recruitment
regime), with an unclear immigration policy locatedbetween open borders and restrictive
policies. Nevertheless, in the late 1960s and #nky 4970s a free immigration approach was
adopted, a policy that was not just a punctualoopbut a long term perspective. According
the authorities at the time, it was meantderve as a norm also for the futt@®rochmann,
and Kjeldstadli,op cit 188). Therefore, for the following years, foreigabour and
Norwegian labour received the same treatmentsrmstef working conditions and wages.
This led to an increase in the number of immigrantainly in the labour categories, from
more diversified countries, including increasinghe Third World ones. The immigration
process was facilitated by the fact that foreigwere easily integrated, especially through
marriage. Moreover, there were no evident xenoghataicism or hostility attitudes within
native populations. Globally, during what can bensidered as the liberal immigration
regime, the presence of newcomers was neitherfisigmi nor a concern to the politicians or
to the majority of the local populations. Neverdsd, this seemingly welcoming social
environment changed towards the beginning of th®49

It is worth noting that the change was less a ipalitdesire than a result of continuing
popular pressure. Indeed, as the number of immigramcreased, there were serious

problems, exploitation practices towards the chaag uneducated workers. This reality was

® For more details on the effects of the listed évem the Norwegian immigration options, see Broahm G.
and Kjeldstadli,K. (2008)p cit pp 177-200.
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considered asd' shame for Norwdyby the population who believed that there was “
modern slave tradetaking place in Norway (Brochmann, and Kjeldstadp cit 195). The
protest was done mainly through the media, espgqisess coverage. At the same time,
population movement from less developed countiethé economically advanced nations
was a great cause for concern for receiving govemsn as ethnic clashes, high
unemployment rate, slave trade were increasingported in England, Stockholm and
Switzerland. This set of factors put the Norwegimwvernment under pressure, which led to
some restrictive measures by the political autlesxitThese measures however seemed minor
as migrants at that time continued moving in. Thaginly consisted of Pakistanis,

Moroccans, Turks or Yugoslavs.

In 1970, a commission was appointed with a maintdsk to analyze the issue of
immigration in the country in order to suggest newms in the sector. Three different social
categories participated in the commission: laboganizations, employers, and foreign
immigrant representatives. In the report publisted years later, it appeared that the three
groups suggested two different measures. The dingt was a sort of “more restrictive
immigration norms”. It was advocated by the majoof the participants dominated by the
labour organizations and the employers. The sesogdestion was a “temporary migration
stop” supported foreign workers. In spite of théagonism of the view points, there was a
common element between the different stakeholdleesnecessity to put an end to the liberal
immigration regime. Towards the years 1974 theqggple of “migration stop” had been
officially declared by the Norwegian authoritiedamad to be applied from July 1974 to June
1974, in order to “let industry improve working abtions in the sites where immigrants
predominated, in order to make them more attractore Norwegians” Brochmann and
Kjeldstadli,op cit 198).

2- Economic environment: the oil boom and it effects

One of the key elements that shape both the migraiolicy of nation states and the
migratory projects of individuals is the economevdlopment (of the sending and receiving
countries of immigrants). In the Scandinavian caast for example, the presence of
economic push and pull, shaped by uneven econoevelapbment, and differences in
industrialisation and urbanisation processes, hagsulted in varying demand for labdur
(Yousfi, 2010:199). In this context, in the years which followed, tinemigration stop as a
policy was somehow difficult to be fully implemedteespecially in Norway, due to the

important economic changes happening in the yeHdowimg the end of the liberal
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immigration regime. IndeedNorway was on the threshold of the oil era, hauingrovered
black gold in the sea anftonsequently]there was no question of stopping supplies of
necessity labour power for this unprecedented ecundoomi (Brochmann and Kjeldstadli,
op cit 199). Therefore the policy of “migration stop” svpolitically and ideologically correct
but economically inappropriate, as they needed nforeign workers. In this context
dominated by the economic rational, instead of detefy closing the gate, Norway
developed a selective migration stop. The seleatias directed towards non-Nordic citizens.
In brief, the “migration stop” approach was notlie#he end to open borders, but rather a
discriminatory immigration rule applied in recrag immigrants. Foreign population
movement to Norway continued, contradicting theispif the new policy. As Brochmann
and Kjeldstadli note,the immigration stop inaugurated the judicial bumd process of the
control structure which was to prevail in the 19&0sl 90s. Ironically, the immigration stop
actually marked the beginning of the modern imntigraerd (op cit 212). Implementing
such policy was therefore impossible, and the nwnses could rely on demographic
elements characterizing Norway at that time andauays.

3- Demography: Norway needed immigrants

The limitation of the migratory trend in Norway wasresult of both external and
internal and factors. As mentioned earlier on, rimdé factors included pressure from the
population, the labor organization, and the forengurkers associations. From the external
point of view, the end of the official liberal magion policy was a fruit of cooperation with

the neighboring Nordic countries who initiated fitecess of gate closing.

Nevertheless, Norway as singular entity was in gy \amplex situation, given the
demographic structure at the time (which was chiaraed by a sort of under population).
Therefore, there still was a need for foreign labidie need persisted for many years, as
toward the end of the 1990s, there was a new pdleliate surrounding the role of foreign
workers. The labour authorities pointed out thentguwas confronted with a shortage of
labour force in the market. The shortage was olesemvainly in the domain of construction,
industries, and the health sector. The other Notdimtries to which the borders were still

open could not satisfy the Norwegian needs.

Also, from a demographic perspective, given the masition of the population in

Norway, it was difficult to imagine, neither in @t nor in a long term, local based solutions
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to the lack of human resources. Along this linegdimann and Kjeldstadli (2008p cit:
277) argue:
Demographic forecasts indicated that without subs&h immigration, the
composition of the population would become unbadncwith serious
repercussion for the economy. Even though thelifgrtiate was higher in
Norway, than in many other places in Europe, it ligElined over the last
decades and stabilized around 1.8-1.9 during th@0$9ConsequentlyNorway

has to reconsider the consolidated ‘stop’ from 19&0s, as did more or less all
the other EEA countries

It is also interesting to note that not only was fopulation ageing, but there were also
what could be referred to as “dirty jobs”, usuatignual tasks that the natives refused to take.
Since these jobs had to be done, the solution skémbe recruiting foreign workers. Still,
the origin of the people able to accept the diolysj remained a concern, as the ideal was to
maintain the gates closed to the non-Europeans|atogms.

Until now, what has changed in regard to the demqagc situation of the country? In
other words, could Norway “continue” today withaotmigrants? It is perhaps obvious that
there has been an increase in terms of numbermiflaon in Norway, but not to an extent
that the need in foreign labour force can be caaceln a recent article by Koranyi and
Klesty’, it appears that the economy in Norway, especidiéy oil sector is still forced to
resort to foreign workers, and this is likely to thee situation for the years to come. For
instance, to fulfill its numerous contracts relgtito engineering hubs in Kuala Lumpur,
London and Mumbai,Aker Solutions (AKSO.OL), the nation’s top oil ses firm, will hire
4000 engineers this ye@2013 but only a third will be Norwegiandn the same respect, the
authors point reveal thad“study commissioned by the government showedyh2016, the
country will have a shortage of 6000 engineers idsngestment hits new records and oils
firms tap services in areas once thought closedejoleted’®. Accordingly, immigration still
has a great role to play in the Norwegian econond; §om system analysis perspective the

politic is largely influenced or even completelyided by economic facts.
4- Social context: the welfare state

From a comparative perspective, Scandinavian cesntnave so far managed to
conjugate sustainable economic growth and attradocial welfare system. Wessel argues

’ Koranyi, B. and Klesty, V. are journalists and wiagkfor the press agency Reuters.

® Koranyi, B. and Klesty, (2013) “Analysis: sittingn@o much money, Norway risks going of course’aimble
on www.reuters.com/article/2013/03/24/us-norwayvelth
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that the four Nordic countrie$oast a combination of generous welfare entitleteeand
rapid economic growth. They appear to constitutma@re or less stable model of welfare
capitalism, the ‘Nordic model’, which occupies aesjal place in international welfare
research, [...] typically described as an outliglistinguished by greater equality than any
other modél (2010: 265). The particularity of this social ek relies on four main
principles (Wessel, ibid). The first one is uniaism, making the welfare a civic right. The
second principle is market-independency: the welfaroffered by the state through public
engagement. It covers many aspects including saeealrity, social services, health, and

education and housing (probably).

The third principle of the Norwegian social welfagstem is equality. Hence, there is
no discrimination in principle between the immigsaand the natives. Solidarity is the last
principle. It implies mutual attachment betweenividbals and groups, which plays a
predominant role in risk-pooling and redistributidolidarity exigency consists in holding
down the salary of highly skilled workers and nagsthe one of the low class worker. As a
result of this setting, the level of poverty inskecountries is below the OECD average. Taxes

and transfers constitute the base of the redigioibu
5- The integration policy: the multicultural Norway

Whilst acknowledging that there is no nation stidu@t could be strictly qualified as
homogenous, there is no doubt that with the pojmulahovements, almost all the destination
countries become more multiethnic. As from the 1®d0s, the cultural heterogeneity of
these majors receiving countries gave rise to @ lasting political debate in which the
guestion concerns the type of multiethnic societybe advocated: should immigrants be

assimilated or integrated?

Assimilation is usually referred to as a processugh which immigrant abandon their
initial cultural values and adopt the ones of thexeiving country. Therefore, any
assimilationist approach expects an individual feowhifferent cultural background and living
in a given community, togradually acquire this community’s norms and valt@she point
where the individual's values cannot be distingagshrom the one of the commuhity
(Brochmann and Kjeldstadlop cit: 230). Assimilation aimed at establishing a socaitrol
over new comers. Contrary to assimilation, integrais softer, as it offers the individuals the
choice to select on the new community’s valuesitap& In this respect, various nations made

clear options.
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These options were sometimes officially hiddenwete noticeable through the issues
of political participation, human rights, educasoetc. The end of the 2000s and the
beginning of 2010 marked the officialization of theegration policy in many European
countries, as the debate over multiculturalism bexanore significant and topical. France,
England and Germany were leaders in advocatinfaithee or the death of multiculturalism.
Therefore, assimilation was the common patternuroge, especially in the West, where the
public authorities wanted to preserve mono cultoedions. In contrary, Norway and Sweden,
“took the first steps towards multiculturalism ireth970s allowing immigrants to choose
whether to be assimilated into the national popalator to maintain and develop their own
language, religion and cultural affiliatioh(Soholt, 2010: 275)Nowadays, in regard with the
reality, it is difficult to tell exactly, what intgation policy Norway applies. Seemingly, there
is no clear option, but rather a mixed approachuding “elements of civic integration,
multiculturalism and ethnic assimilatibn(Soholt, op cit.: 275). Nevertheless, from a
comparative perspective, Norway, contrarily to mainymigration countries, supports
diversity as it is recognized a special status emes specific groups like indigenous

populations as well as national minorities groups.

The objective of this section was to analyze thiedint factors that favor immigration
to Norway. As presented throughout the sectiorsetiactors are both internal and external. It
appears that migration policies in Norway had bsbaped by the economic situation
characterized by an unprecedented growth due todigmovery of the oil and gaz. This
economic development happened in an under poputatdtbry, hence the need of foreign
workers. The welfare state and the choice of multticalism as integration policies, as well
as the educational system, made the country a fardestination to international migrants,

including Africans.
Il- African migration to Norway

This section of the chapter is an African perspectf immigration to Norway. It aims
to trace the history of the population from Afri¢astarts with brief historical information on
the presence of African in Norway. The last partésyoted to African students’ mobility to

the country, with a focus on Stavanger.
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1- History of migratory movementsfrom Africa

According to Alsaker Kjerland and Bang (209)2)he contacts between Africa and
Norway are old as they are believed to have staitdd in the Viking age, that is, around 800
to ca.1100. The Vikings were known as travelers @muerors. Nevertheless, the known or
documented part of the history of the relationslhigsveen the two geographic entities started
in 1700s. The first known contact of Norway withridd was with the Northern part of the
continent. Norwegians went to Africa mainly for adtwre and trade. The first Africans in
Norway were Touareg (ethnic group living in the thern Africa. Called “blueman”, they

were brought to Norway by the rich to impress @ of the society.

Though it is difficult to say if they were slavesrmt at the beginning, it is believed that
it was symbolically prestigious in Norway to havebkck servant. The prestige was
proportional to the high price one had to pay ideorto own a servant of dark color. In other
words, the presence of a black man within the hoeigeinformed about the wealth situation
of the family. With regard to the social represéotasurrounding the phenomenon, a sort of
slave trade took place in Norway. However, the ficacwvas abolished quite quickly as; it

was publicly considered immoral for a human to @amother human.

Free movements of population from Africa to Norwaysaid to have been noticed in
the middle of the twentieth century especially dgrithe post war growth which brought
about borders opening in many European industmgizountries. The first African in
Norway inthat era was from Morocco and settled in Oslo (Bnoann and Kjeldstadlipp
cit.). Migrations from Africa were not a “total socitdct” in the sense of Marcel Mauss
(1966), as the numbers of African was quite indigant. This situation was probably due to
the selective restrictive migration policy enforegadNorway.

It is in the late 80s that immigration from Africasountries to Norway increased
slightly. The phenomenon grew markedly from 200@vams, mainly due to a rise in the
number of immigrants from North and Northeast Adridncluding Somalia (25,496),
Morocco (8,058), Eritrea (5,789) and Ethiopia (1% omparatively to North and Northeast
Africans, the percentage of Africans from otherioeg of the continent as a proportion of
recent immigrants to Norway from Africa is relatliydow. They mostly come from West
Africa, especially Ghana (2,034), Gambia (1,409 a&hgeria (1,247). The Central Africa

° It is scientifically safe mentioning the book isitten in Norwegian. The translation of the titlenine. Also,
given the fact | can’t read Norwegian, | resoriatdorwegian friend who had to read and explain & This
may cause some biases in grasping the thoughte @futhors
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region is dominated by immigrants from the Demdcr&epublic of the Congo (2,05) The

table below presents an overview of African immigsan Norway.

Table 2: Immigrants and Norwegians born to immidrgarents

Country Period

1970 1980 1990 2000 2010
Somalia 3 26 1,303 8,386 25,496
Morocco 401 1,130 2,380 5,409 8,058
Eritrea 0 3 18 733 5,789
Ethiopia 8 214 1,398 2,625 5,156
D.R. Congo 12 12 83 236 2,050
Ghana 8 29 730 1,341 2,034
Algeria 64 130 435 880 1,497
Gambia 19 143 568 984 1,409
Kenya 16 114 303 642 1,275
Sudan 6 25 57 371 1,318
Nigeria 11 108 284 504 1,247
Burundi 0 0 3 62 1,119
Tunisia 39 100 358 607 1,106
Liberia 3 8 23 26 1,075
Total 1,179 3,188 10,069 26,521 88 764

Source: Statistics Norway
2- African student mobility to Norway: a focus on Stawanger

It has been difficult to find scientific works iregard with the history of Africans
migrating to Norway solely for academic purposele Tnformation presented here on the
specific case of Stavanger results from a conviersathad with Dr. Torstein Jargensen who
is a historian at the School of Mission and Theglaiprgensen has, besides, published in
2002 an article entitled “Zibokjan Ka Gudu Mosesudgnt from Zululand at the mission
school (1866-69)”. According to him, the first stud from Africa arrived in Stavanger in the
mid-1860s. His name was Moses, he was from SoutitaAnd a student at the School of

Mission and Theology.

He came within the framework of a religious-basadnership, as South Africa was the
first country in Africa where Norwegian missionarisettled. He was supposed to go back

afterwards and serve as a priest in the local ¢hurdhe Zululand. Student mobility from

https://www.ssh.no/en/
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Africa, argues the historian, was almost non-eristmtil the late 1960s when there had been
noticed a contingent of students from Africa. Tlogyne to study theology at the School of
Mission and Theology which was the first higher @ation institution in Stavanger. Those
who were married came with their family membersic8i 1990, the migration of African
students to the Mission School has increased.

This tendency might be explained by many factoduling the expanding of the
Norwegian mission in African countries, the coopiera between Norway and African
governments, the system of grant in the domainiglidr education implemented in Norway
and open to students from Africa as well as theeggnimproved access and flow of

information due to global technological developnsent

The table below provides an overview on the numiiestudents from Africa in

Stavanger. It is elaborated based on statistidsegad at the two higher education institution
existing.

Table 3: Number and origin of African students tav@nger as per institution

Country of origin Institution Total
uIS MHS

Algeria 1 0 1
Burundi 2 0 2
Egypt 1 0 1
Eritrea 21 0 21
Ethiopia 15 1 16
Gambia 1 0 1
Ghana 7 0 7
Cameroon 3 2 5
Congo 1 0 1
Libya 1 2 3
Madagascar 6 0 6
Mauritius 1 0 1
Nigeria 18 0 18
Rwanda 3 0 3
Somalia 2 0 2
Sudan 1 0 1
South Africa 1 1 2
Tanzania 1 3 4
Tunisia 1 0 1
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Zambia 2 0 2
Uganda 0 2 2
Total 89 11 100

Source: own elaboration, based on the data cotldoben the institutions

The figures related the University of Stavangetertfthe students registered for the
spring term 2013. According to the university stafmber | met at the international students’
office, the number of African students always ias@s in summer terms. It is difficult to
provide any objective explanation to this obsenrats the resource persons did not provide
any. However, three hypotheses could be put forwEné first one is climatic related. In this
case the choice of the applicants is made takitw donsideration weather conditions. The
second hypothesis is policy driven. From this pectipe there could be an internal
disposition at the University of Stavanger guaraimg more places in summer term for
student from Africa. The last postulate relatedthe applicants’ countries of origin,
particularly the education system. Assuming thatcahdidates come directly from Africa,
one can imagine that there is a gap (in terms cdtohin) between their education systems and

the Norwegian and that prevents them from applpei@re some time.

The figures impose an observation in connectiorh \lile representation of African
countries at the University of Stavanger. One résdhe high presence of students from
Eritrea, Ethiopia and Nigeria. In order to attemapt explanation it would be important to
emphasize on the position that these countriespycicuthe immigration data of Norway. To
do so, | will consider the year 2010 and threealdés will be taken into account: 1) asylum
application; 2) refugee arrival; and 3) permanasident permit granted as shows the table
below.
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Table 4: Top four African countries considering:syfum application, Refugees’ arrivals, Resident
permit granted, Citizenship granted in Norway irl@0

Eritrea Ethiopia Nigeria Somalia
Asylum 1711 505 354 1397
application

Refugees’ arrived 304 20 0 73

Resident permit 397 254 74 1176
granted

Citizenship 241 215 1467
granted

Source: Own elaboration based on Norwegian Dirattonf Immigration statistics

Apart from the variable “refugees’ arrival” and tizenship granted” where Nigeria is
absent, these countries appear in the top fothrexdxisting immigration statistics. Moreover,
it is important to note that these top four positichave remained more or less unchanged
since the year 2005. Considering the proportion andd easily conclude that there is link
between the number of students and the total nuofltbe immigrants from a given country.
The validity of this hypothesis is however quiclkdizallenged if one looks at the case of
immigrants from Somalia. In terms of numbers, S@rare the largest African ethnic group
in Norway, yet they do not appear at all on theidias showing study permits granted to

African nationals in 2010.

This observation makes it imperative to explaineothise the high presence of
students from Eritrea, Ethiopia and Nigeria. Inesrtb do this, there is need to add a new
variable to the total number of immigrants from staethree countries in Norway. This
variable is the rate of literacy in these state®o@n Eritrea, 45% in Ethiopia, and 22% in
Somalid®.

Concerning the sole case of Nigerian one couldaadeconomic-based variable. From
my personal experience as well as the researcinfadit appears students from Nigeria are
dominant in oil-related programs at the UniversifyStavanger. Considering the fact that
Nigeria is among the top ten countries in the wanlderms of oil-productioff, it can be

argued that they are acquiring competences foecateck home in the future.

The School of Mission and Theologyis“a private, specialised university owned by

the Norwegian Mission Society (NMS), committed igh-guality education and research

" http://www.udi.no/
2 www.indexmundi.com
13 http://www. statistiques-mondiales.com
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related to global perspectives on the church's imissas well as religious and cultural
encounters™. It is the third oldest higher education instiouatifounded 1843) in Norway and
the first to admit students from African countri@®m 1860”. Regarding the figures related
to this institution and especially the backgroufdhe students, one main observation should
be highlighted. The students are members of aarktiabeled “Network of Theology and
Religious Studigsestablished in 2000 and linking six universitiesl amiversity colleges in
Africa. According to the information available ohet webpage of the institution, the

following African institutions participate in theetwork:

« Institut Luthérien de Théologie, Meiganga (Camejoon

« Mekane Yesus Theological Seminary, (Addis Ababadpih)

« Lutheran Graduate School of Theology, Fianarantstzalagascar)

- Lutheran Theological Institute / University of Kwald-Natal, Pietermaritzburg
(South Africa)

« Makumira University College of Tumaini Universitysa River,( Tanzania)

+ Department of Religious Studies, Makerere Univgrgliganda)

This chapter gave a background to Norway’'s histbrias well as contemporary
migration situation. The aim was to present elesiéhaait make the country a choice of
destination for immigrants. The chapter also hmgjited the various factors that influenced
emigration and immigration to Norway. Although thegration policy became somehow
‘restrictive’ in the 1970s, Norway still requirechimigrants due to the economic growth and
shortage of labor force it was experiencing. Théfame system prevailing in Norway was
another pull factor for immigrants. Africans aretpaf the immigration to Norway and their
number highly increased in the decade 2000-201@deBts are one component of African
nationals in Norway. The next chapter analysesrigratory projects of this specific group,

which is the heart of this study.

14 http://www.mhs.no
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CHAPTER 4: Dynamics of migratory projects of African students in Stavanger

This chapter analyses the migratory trajectoriethefAfrican students participating in
this research. The notion of migratory project he tcentral concept in this part of the
reflection. Therefore, the main objective hereoigliscover, understand and explain why and

how student migrants change or redefine theirahitiobility ideas and plans.
- African students migratory projects: a permanent castruction

1- Education as foundation of the migratory projects:limitations of the educational

system in Africa?

Education is at the heart of development in itsadey sense. It is an engine of
economic growth in that it determines changes tiad@ttitudes and modes of production, as
well as source of productivity and competitivendsducation makes people less vulnerable
and promotes  their  participation in development, e th exercise  of
citizenship and good governance. Finally, educaltias clear and irrefutable positive effects
on the protection of the environment and the effect management
natural resources, demography, hygiene and  health. is a condition
for sustainable development in the world. It is thhe basis of this important role that
education has been raised to the status of  fundaimen right
of the human person enshrined in the Universal &atbn of Human Rights and in the
Convention on the Rights of the CHild

Therefore, for every country in the world, offeriegucation, especially at university
level to the citizens, is not only a duty but atsmeans in the development process. Balsvick

describes students as followed:

students are considered a resource which has tdelveloped for the betterment
of society; a good educational system has been jarnfector in the economic

and political development of the western world; has contributed to

technological innovation, the establishment of asmnable and fairly just

administration, the organization of political opam and of a loyal political

opposition, the latter being a prerequisite forldeagovernmen{1999: 339).

African nations are also aware of the importancedfcation for their society. That is
the reason why the post independent era has beekedndy the development of full

education system including primary schools, highosts and universities. People were

> See the Universal Declaration of Human Rights &edQonvention on the Rights of the Child
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encouraged to pursue their education and facilivese offered: grants to students, free
education, etc. Nevertheless, due to several fctbe willingness of the African states to
promote an efficient education environment didlast long, as mentions Balsvick
Since independence from colonial rule, African &ahave advocated the
development of formal education as the most viedms to promote change. This
was impressively followed in practice. However,csinthe late 1970s the
backbone of the educational system has almost beaken in far too many

African countries, and the continent has been sshiohampered in its attempt to
develop the potentials of its human resour@gscit: 337).

Despite efforts made by African nations to promthteir universities, the situation
basically remains unchanged, yet the growing pdjmuais constantly in search of good
leaning conditions. Given the failure of the leadr find a solution to the need, Africans are
more and more willing to cross their local bord&rsany environment attractive in terms of
facilities of all kinds. As a result, African stutie constitute the largest part in the field of
student mobility, as the UNESCO Institute for $tds report (UIS) reveals:tértiary
students from sub-Saharan Africa are the most raobithe world, with one out of every 16 —

or 5.6 percent - studying abro4d.

At the start of the mobility process, African state major choices in terms of
destination countries were the nations having hesbrelations or linguistic similarities with
their nations of origin. Nevertheless, due to salvéactors, especially restrictive policies in
Europe, new destinations are being explored bycAfristudents. They are more and more
numerous in Scandinavia and Asia (China particylarl

2- Categorizing the students

Although the initial migratory project is the sanfier all (that is pursuing their
education), the students’ trajectories are diffeianregard to their status or the conditions
under which they came to Norway. Globally, Africstadents can be grouped into two main
categories: scholarships holder students and wetfiig students. The first group includes
students that came to Norway in the frameworks atfonally or internationally funded

programs elaborated with the objectives to inclattecan students.

'® http://portal.unesco.org/en/ev.php
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In Norway, the programs are funded by the goverripmeainly through the ministry in
charge of education. Nowadays the scholarship ®yste largely structured around the
program referred to as « Quotas scheme » which airpgomoting the internationalization of
higher education. In the framework of this projesdch year universities and colleges in
Norway are allocated a certain number of quotaestted The scheme normally includes

courses at the Master and Ph.D. level, in addttarertain professional degre¥s.

The focus is particularly on students from deveigpicountries in the South and
countries of Central- and East-Europe and Cents#:Aln principle, the grant given under
the « Quota scheme » system is considered a loamtfre Norwegian government to selected
students. If the loan approach aims to offer thelextits good living and learning conditions
during their studies, it could, to a large extdrg, considered a tool in the migration policy

applied in the domain of education in Norway.

Indeed, the loan will only be considered one aratefore be paid back if and only if
the beneficiary will decide to stay in Norway aftex or she graduates. In other words, the
loan is cancelled as the student makes the optideatve the host country at the end of the
program. On the official webpage of Lanekasseaitistitution in charge of students grants,

on can read the following:

You may apply for cancellation of your defien you have lived continuously for
at least 12 months in your home country and aidérssident there. [...] If you
remain resident in Norway or travel to a countrhet than your home country,
you will receive a payment schedule and must expeaepay the loan on normal
terms. The rules for deferred payment and intee@stmption will then also apply
to you. [Also] If your debt has been cancelled god return to Norway within
ten years, you must still repay the débt”

Consequently, the idea behind the loan approati pggomote return migration among
graduate students.

Besides the Norwegian scholarships holders, tieerghat is usually referred to as
« Erasmus students ». This group consists of stadehose studies are funded by the
European Union through Erasmus and Erasmus Murmhsodium. Statistically, this group
usually has fewer students than the previous owe.main reasons could explain this reality.

The first one is that, generally, Erasmus and EwssMundus usually offer a very limited

Yhttp://www.scholars4dev.com/1965/quota-scholarsfipsieveloping-countries/#ixzz2PsuBdUdC
“http://www.lanekassen.no/nb-NO/Toppmeny/LanguadestPuota-Scheme/Cancellation-of-debt/
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number of scholarships open to students from a#ir ahe world; and consequently the
representation of African students is also limit€de second reason is that the University of
Stavanger does not host that many Erasmus and Esagdomdus programs.

Another category among scholarship holders consisstudents with a scholarship
from the government of their countries. In thise;athe students’ local government takes
charge of the financial needs of the studentss lvorth mentioning that this pattern of
migration for studies does not rely on any forncobperation or partnership between the two
governments. However, there is an agreement linkie students and their states, of which

the main term concern the return at the end ofthéies in Norway.

The second category of students from Africa in Neyvean be referred to as self-
funding or self-payers students. They come to Ngraa personal initiative after fulfilling a
number of conditions in regard with language, acadgerformance and financial facilities.
According to the interviewees, every candidate dadeamic migration should prove a good
command of English language. And once in Norwagpeding to the language (English or
Norwegian), of the program enrolled in, a studembutd learn the Norwegian language

before starting the study program itself.

Concerning the requirements regarding academioeances, there seems not to be
any standardized criteria. However, from the cosaons with different students, it appears
that only those with good grades are given the dppiy to study in Norway. As to the
financial conditions, the informants said the cdate should include in their application file
a bank statement showing the availability of ab@mD00 (Ninety thousand) in Norwegian
currency. This amount represents yearly expenditofethe student. Hence, to have their
resident permit renewed every year, the studerdsngehave the same amotint

Il- Travelling for study: a one way journey?

Even though the push-pull theory has not been ptedeas a central explanatory tool in
this research, it will be used in this section, aodhbining informants’ point of views. As,
already mentioned, continuity is the major changstie of migratory projects. Therefore,
migrating is generally an endless initiative in @fhthe orientations and patterns are dictated
by a set of factors located in both the migrantsmklands and the destination countries.

Consequently, any migration project, at least fodents, is a permanent built.

19 See http://www.udi.no/Norwegian-Directorate-of-lignation/Central-topics/Studies/
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This section of the thesis focuses on the dynanfiAfocan students’ migration
projects, with an emphasis on what could be consttlpushing factors on which relies the
decision to pursue studies in Norway. The intentiere is to present the causes of student
mobility from Africa. This section also aims at gtiening the pulling elements in the
Norwegian context. It is about the attractiveneéNorway in the domain of economy,
education and living conditions. The analysis @& pgush and pull factors will allow looking
at their influence on the restructuration or reqi@bn of the initial migratory projects.

1- The pushing factors or the influence of the leavig countries

According to the World Bank,Ii most sub-Saharan African countries, enrolment in
higher education has grown faster than financingatalities, reaching a critical stage where
the lack of resources has led to a severe dechlinéhé quality of instruction and in the
capacity to reorient focus and to innovat010:131). Therefore, the mobility of African
students towards new destinations is a resultefdhure of the tertiary education system in
their home country where there is a mismatch betvadadent population and investment in
higher education. Understanding this failure reggiiquestioning in whole economic realities

dominating in African Nations.

From an economic perspective Africa is the worlg®rest inhabited continent, as
measured by GDP (Gross Domestic Product) whichegdtal amount of goods and services
produced by a country per capita. The economy ofcah countries consists of agriculture,
trades, and industries. Even if parts of the cemirhave made significant gains over the last
few years, the reality is that the different sestof production are weak. Consequently they
can hardly succeeih a global capitalistic context, dominated by cetmpreness and

creativity.

The process of industrialization in Africa is liedt as well as the manufacturing sector
is almost traditional. Consequently, all the rawtenials are exported, usually for really low
prices. The agriculture, considered the engine e¥etbpment in several countries is
unfortunately poorly developed. New agriculturalheologies have not yet been significantly
adopted and applied by the farmers. In all cagecalis experiencing a severe economic
crisis that has been worsened in the 80s with tbddneconomic crisis. Considering that a
society is a system, these economic limitationscafthe rest of the sectors of the society, of

which education and employment are central.

42



In the domain of education, especially higher etlana universities face problems of
various natures. These problems are mainly reladethe infrastructure and the human
resources. From an infrastructural point of vidvere is a real imbalance between the number
of students and the number of class rooms. Ledtalls are over populated. Most of the
informants emphasized on the lack of infrastructuida that respect, Simson stressed the
following:

During my bachelor program in Tanzania, ingva seat in the amphitheatre was

the main challenge. | remember that | had to getvapy early every day to be

able to have a seat in the classroom. Initiallye tapacity of our lecture hall was

2000 persons but for that academic year 2002/2@@3were in total 3000 student

enrolled. Many students used to attend classegistgrup. One thing was to get

up early in the morning in order to be in time abther one was the access into

the classroom in the morning when the door was egeh was a serious fight, as
everyone was struggling to gain a seat in§@enson, from Tanzania, Uis).

The situation of the classrooms, according to nobshe students participating in this
research, is not different from the one of thediles. It appears from the interviews that,
most of African students in Stavanger describedibraries in their previous universities as
small, disorganized, dirty, with chairs and taldépoor quality, and old books. Those of the
students doing hard sciences were more criticaltatieir training conditions back home.
Their main concern was about the equipment indberhatories where the practical and most
important part of their study was supposed to hapfievas difficult to do experiments. The
required material was either non-existent or insight. Most of the time, the existing
equipment was outdated compared to the Europeadasthand level.

| did geology in Nigeria before coming to Norway #éoMasters in Petroleum
Engineering. For practical issues we need a lotspécific and appropriate
softwares. They are very expensive and it is nesipte to download them on
the internet. So the university is supposed toigeous with all that. But let me
tell you that | finished my Bachelor without usisgme of them, just because
they were not available in the computers in sch@&tludying abroad was

therefore the only possibility to build a strongdacompetitive knowledge for a
good careel(Chewa, from Nigeria, Uis).

The quality of the human resources is portrayed\rican students as a discouraging
factor. They especially talked about their teach@cstheir opinion the teaching staff is not
motivated enough to produce sustainable resultsy @he constantly fighting for a betterment
of their working conditions. Salary increases, afj@etirement, keeping politics out of the

university, freedom of opinion, diverse subsidies the concerns commonly expressed by
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university teachers. As these dissatisfactions mremachanged despite repetitive claims, the
teaching staff usually downs their tools. In angezdeachers in the tertiary education (as well
as the ones of the other levels of education) syehmlogically discouraged, in regard to their

working conditions. This state of mind has a siigaifit impact on the quality of delivery.

Teachers are less present at the university. Tiyetyp diversify sources of income by
teaching in private institutions. Some put in placvate research institutions to tender for
public contracts. In this specific case, the teexlwencerned devote the major part of their
time the activities of their personal institutionthe expenses of lecturing. Their presence in
school therefore appears a mere formality. Alsorearend more lecturers are involved in
extra teaching activities. For instance, many anthrun shops and some are becoming,
modern farmers, a new practice involving a good Imempf urban elité8, specialized in

importation crops such as cocoa and coffee.

One of the major conclusions of the World Bank repm which we referred earlier on
states that:

Universities are finding it increasingly difficutb maintain a teaching staff,

lecture halls are overcrowded, and buildings ar#irig into disrepair, teaching

equipment is not replenished, investment in reseancd in training for new

teachers is insufficient, and many teachers mupplsement their incomes by
providing services to the private sectgworld Bank,op cit.: 133).

These set of element constitute real pushing factor many student in quest of

knowledge.

Another point that should be raised among the yikelishing factors is the local
representation over diplomas from overseas espedia developed countries. The bad
quality of the education offered in African univigiess led to a discredit over national degrees.
It has been noticed in many countries and in botblip and private sectors, that people with
a diploma earned in Europe easily win job positidiiseey are believed to be more competent
and consequently have more chance to get a johiqprédi Many interviewees mention it as

one the reasons they decided to come to Norwag/the case of Abran:

% This aspect refers especially to Cameroon and $&riegese two countries have been the cases stindées
research on the agricultural activities of the urledites. For more details, see Elong J.G. (éd)112 Elites
Urbaines dans I'espace agricole Africain. Exempliesnerounais et Sénégalalaris, 'Harmattan.

1 See for example work of Becker and Kolsterfor thetHérlands Organization for international cooperath
higher education. Becker, R. and Kolster, R. (201Riternational student recruitment. Policies and
developements in selected countries. Available wwiffic.nl
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mainly, | came to Norway because | wanteturther my education. In Ghana if
you get a certificate of higher education from algs you get better job offers
and better positions. Where | was working, | knbaré was no way | was going
to get a promotion without higher education; andgtt it from Ghana, you will
still be in the same position. It is not respectgdur qualification in Ghana
(Abran, from Ghana, Ujs

In Cameroon, for example where | come from, althougs not officially or openly
admitted holding a foreign degree is an asset ard eesstores prestige to the holders. This
can be noticed through the ways people introduemselves in the public spaces. It consists
of mentioning not only the degree they hold, buttipalarly insist on the place or the
institution where it has been obtained in case #teglied abroad. In all case, a foreign degree
is an advantage in a social and economic contexrirtiied by a worrying unemployment and

underemployment rate among an increasing youthlpbpn.

In fact, in addition to the economic crisis Africanuntries are presently facing, their
demography also constitutes a great challenge ndl@aMost of the countries are currently
experiencing a population growth with a high prdor of youth. The Youth Division of
African Union Commission reports that, “about 65%tlze total population of Africa are
below the age of 35 years, and over 35% are betteenages of 15 and 35 years - making
Africa the most youth full continerf®. Unfortunately, about 60% are unemployed
(Awogbene and Chijioke Iwuamadi, 2010) as the labmarket in most of the countries
remains unable to accommodate the expanding yoopglation. As a last result, diverse
informal activities emerge among educated and uwedd youth whose social and financial
capitals are not consistent enough to allow themiitoa job position or to enter competitive-
entrance higher education establishments that aitcaly guarantee a work position at the

end.

It is worth mentioning that with the job crisis African societies, a common practice
nowadays is resorting to ones’ financial power etwork, labeled capitals by Bourdieu
(1986) and Coleman (1988yhen analyzing the issue of social mobilikccording to
Bourdieu, social capital is ‘the aggregate of tbhial or potential resources which are linked
to possession of a durable network of more or iesstutionalized relationships of mutual
acquaintance and recognition (Bourdiep,cit: 249). The network in this respect comprises

influent persons who are likely to facilitate thecsl mobility of its members. The financial

22 youth and the African Union Commission report (e on_http:/africa-youth.org)
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capital is mobilized for “buying” positions, as cgption is almost becoming a norm in nearly

all African countrie&’,

Given all these facts related to labour market remvnent in Africa, going abroad
appeared an alternative, for two mains reasons.fiféieone is earning a foreign degree,
which, as mentioned earlier on, locally carries enaeight compared to national diplomas.
The second is that pursuing their studies abroaalsis a possibility to have a job in the
receiving country, especially Norway, where sonwa@s of the economy (particularly the oll
sector) is believed to need more and more qualifieehan resources. That is why Simson
believes: “In Norway, if you study petroleum enggrniag, you are hundred percent sure to
find a job. Some people even receive a job offéorieegraduating. It is much easier because
your Norwegian language skills do not really mai&mson, from Tanzania, Uis).

2- What Norway offers: comparing two educational systes.

One of the questions usually asked to the inter@esain the framework of this research
aimed to establish a comparison between educaitiotigeir home countries and in Norway.
From the answers, it appeared that the majoritgtofients interviewed notice significant
differences in the educational system and enviraisnbetween Africa and Norway. The
gaps pointed out between the two systems are abusamatures. The box below is a
comparison made by Abran, a student at the Uniyeo$iStavanger. She is from Ghana and
the decision to cite her word at length is justiftey the fact that her opinions encompass the
ones of many others students participating in #tigly. The words emphasize on issues
related to school infrastructure, the competencethaf teachers, teaching approaches,

relationship between student and lecturers, legraquipment, etc.

Since you started the Master program here, whayoarsay is the difference betwegn

the educational system in Norway and in Ghana?

It is totally different, north and south! As | saigstudying outside will be the best
opportunity for everybody, if they are serious &mlucation. Because, where I'm coming
from, Ghana, education is poor; if I'm allowed:siticks. Because seriously, when you study
outside, it is more practice. They want you to usi@ed. It is not just about the grade. It|is
about you understanding what you are doing. Itasjast about read, read and go and pass

 Transparency International publishes every yeartighealled The Corruption Perception Index, whiahks
countries based on how corrupt their public settquerceived to be. According to these reportsjcAfr and
South American nations consecutively occupy th& fitaces in terms of corruption. For more detaiée the
reports on http://www.transparency.org
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the exam. It is more practical.

Where I'm coming from, trust me, | did my firsgoee in Ghana and sometime I'm
even ashamed to tell people that I'm doing compsateences. Because there are certain
things that, as a computer sciences student, yewsapposed to know automatically, but you
don’t. In my university we had about less than @ puters for about hundred students. You
can imagine. And the lectures don’t have time fau.yThey don’t have time to mark yqur
assignments. Some don’t even mark. But here iiffsreht. In my class | think we are|a
maximum of 20. You submit an assignment onlins, ntarked. Hethe lecturer]explains
why you got this or thdgrade] Or, if you have anything, you just go to them #rely will
explain everything to you; they have the time.

| remember when we came here the first year, Waat in 2010, they were using one
text book, the third edition. When we came theg 8are was a new edition. So we wer¢ to
use the fourth edition. Hghe lecturerlrecommended that you can use the third but he
would advise you to use the fourth because thahet we are using for school and certain
things have changed. Trust me, back in Ghana, deaterers are still using first editions
and we are somewhere in the sixth edition. Somturkrs don’t change their note.
Everything is word to word from when they startectuiring 20 years 30 years back and i is
still the same thing. They are not studying; tHesmselves are not learning again to teach
you. It is what they know from before.

Here it is just fresh and young lecturers. You jgs¢ somebody from PhD and npw
lecturing. So are fresh in everything. They teatfatthey are supposed to teach. If you ask
a question he doesn’t know he will tell you trullyfthat I'm not sure, | will go and find out
and come and tell you. Either he sees you theatass$ or he calls you to meet nffeome to
my office and | will explain it to you”But in Ghana, how dare you challenge a lecturer?
You can’t even tell him he is wrong. If you ask himuestion about something he doesn’t
know he will just try and tells you something abiband that is the end.

So education in Ghana was more about read, read, @ad. Trust me, | don(t
remember most of the things | learned back homé.hBte, | know | can’t remember
everything, because of the practical, you are sspddo do assignments, projects and stuffs.
So at least you have a feel of what you are dofiog. have an idea; not just fiction reading,
reading, reading, and reading or if you do thisuyaut this together it can happen. But here
the lecturers try it out to know that it does happ&o that is the differencfAbran, from
Ghana, Uis)

From a system analysis, the level of the quality e quantity of education provided
by African states and Norway is merely the mirmroage of the state of their economies. A
poor economic growth cannot favor a construction agiequate and sufficient school
infrastructures. Likewise, public investments dewdbto learning resources are insignificant.

Moreover, it is complicated in a context of genieed economic crisis to ensure good salaries
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to teachers and consequently, the motivation, wisiet the beginning of every single human

undertaking, disappears.

The table below is an overview of the comparisonienay the interviewees about their

previous and current school system. It is basedvords and expressions found in the

interviews.

Table 5: Comparison between African and Norwegiduncation according to the respondents

Aspect of education

system

Africa

Norway

Infrastructure

Classrooms

Overcrowded,
students, attend
standing

man
lecturt

y Seats for
>halls are rarely full

everyong

Equipment in  the

library

Tiny, desks and chaif
insufficient and of bac
quality, disorganized
sometimes dirty

andorganized, crowded and a b

Good chairs and desk
environment, we

S
| clean

— O

nosy in rush period (pre
exams times)

Availability of books

Most of the books ar
outdated. Difficult to find the
ones listed in the boo
catalogue.

a)

-

New books are
» available. Possibility for th
klibrary to order books if th
need is expressed by ma
students

w1

=

Access to Internet

Internet is  usually
available neither at
university nor in the student
dorms. Only cybercafés offe
internet services, against
cost. Nevertheless, certa
universities have internet b
only postgraduate studen
have access.

theaccess everywhere on

Internet is free o
t
s'campus, as well as it is in tf
pistudents accommodations.
a
in
Ut
ts

Training

Costs

School fees

Almost frée

The lecturers

More involved in extra
academics activities, hay

less time for the lectures, lacknarking

motivation for lectures an
marking assignments

Respect the schedul
eommitted in teaching an
assignmen

[eNN0)

dmotivated

Teaching methods

The teacher transfe

'S Debates betwee

>

knowledge to the student

teachers and studen

700 NOK per years according to some of the infortsian
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classes. The training is morguided by the lecturers.
theoretical than practical.Promote  creativity and
Independent thinking lessautonomy/critical  thinking
promoted. Student have verytudents are more
tight timetable. independent in the learning
the process. Emphasis
practical activities. The
workload for studentis little.

Less discussion/debate a|imiiscussion among students

1=}
S

174

Domination, avoidance Friendly and social,

Students/lecturers .
proximity

relationships

Source: my own elaboration from field materials

As one can deduce from the table, the educatiom@maent in Norway is the opposite
of the reality in Africa. Nevertheless, the tabteed not totally reflect the opinions of all the
interviewees, as some criticisms over the universyistem in Norway were made by two
students. The limitations presented are along éneesline and relate to the competences or
the teachings skills of some lecturers. For inganaccording to one of those two

interviewees, some teachers are “incompetent”:

“They [the teachers]ack teaching skills. Pedagogically, they canncjamize
their ideas in a way to facilitate the comprehensid the topics being discussed.
There is no logic in their discourses; they explsme many issues at the same
time. | believe it is due to the fact that they 't@mepare their lectures before
every class. They just get into the classroom &ad seading and explaining an
article. It is not necessarily a bad approach, oandition that they have
significant interpretative, analytical and criticaskills coupled with a solid
background in the subject taught; which is not alsvéghe case. In short, certain
teachers are just students with a Master degreeadPhD”. (Almard, from
Morocco, Uis).

It is important to emphasize that this table présenformation characterizing the
situation in the interviewees’ universities backm®@ As all African countries were not

represented in the sample used in this studiesithierefore unsafe to make a generalization.
3- Staying or leaving? Redefining the initial migratory project

The theoretical concept of migratory project ocespa predominant place in this
research project. That is why one of the main dbjes of the thesis is to analyze the
dynamics surrounding African students’ migratoryojpcts. Practically, it is about
discovering the evolvement of the decisions andikety changes that occur in the course of
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the time in regard to the mobility plan. While maofythe interviewees are still undecided

about their future in Norway, some have alreadyvdra plan for the months to come. Also,

in order to look deeper into the issue of changdbe migratory projects, the methodological

measure taken has been including two former Unityeo$ Stavanger students in the sample.
They graduated two and three years ago respect@welyare now working in Stavanger. How

does the initial migratory project evolve? What #re factors and what are the strategies
mobilized for readapting the original plans?

The table below shows a story told by one of thecah students participating in this
research. It illustrates the dynamic characterhaf migratory project. It is important to
reiterate that it is an individual story. Therestxas many stories as students from Africa in
Stavanger. Even if there could be many similarit@scommon points in the migratory
projects, the differences are significant as theysaaped by individual experiences which are
influenced by both home and destination countresgities. The choice of the story below
relies on the fact that it shows not only the peremdly uncompleted character of the
migratory projects of the students, but also preséhe change factors, as well as the

strategies or the means utilized by the actorkeir undertakings.

| got a one year visa to Sweden for study. It way difficult living there as part tim
jobs opportunities are seriously limited. | was md&nning to leave the country after my
studies knowing that it is hard to get a job in ngyne country. | also knew it was impossible
for me to renew my visa. In short | was so stressethe expiring date of my student visa
was approaching. | discussed with some friends dne been staying in Sweden for or a
couple of years. One of them advised me to sulestwib dating website so that | could meet
a girl and get married to her in order to settle Hurope. | could not even afford the 200
hundred Bwedish Kronhrequired to register to the most famous at thmeeti One friend 0
mine took charge of that.

| used to spend a lot of time on the website. llyickmeet a girl living in Oslo. Thing
went so fast! She invited me in Oslo. Being thieexplained to her that I'm about to leave
Europe because my visa will expire in a month. A did not want to lose me, we got
married after three weeks. But that was not the @nchy struggles. My wife was aware| of
the fact that it was thanks to her that | got tlesident permit and consequently wanted to
dominate or maintain a sort of control over me. Hostance, she had to tell me how|to
spend to money | earned. It was out of the quedtome to send money to my family] in
Africa. Also, | was not allowed to invite a fellawountryman or a friend to our house.
Moreover, | was in charge of almost everythinghe thousehold like cooking, laundry and
cleaning. | was not happy with that, but | triedhandle it without showing any discontent.
But | knew that the marriage will not last long asy living conditions was not acceptable at
all.

[72)
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Once | complained about the way she treated mes&MUdehe only choice | had was to
divorce her and then she will report to the authies so that | will be repatriated. From that
moment, | started planning for the future. | apglier some programs at the University|of
Oslo. As | knew the marriage could end any timgllithe application | sent, | indicated my
address back home... After nine months, the marreagked and my wife did what she
promised. She went to the police. One day | rededavéetter from the police saying that |
had to leave Norway. A few days after, | receivaal from the University of Oslo. | was
admitted for a bachelor. So, | had to go to Afrioacollect the student visa. | then showe
at the police station. When | got there, | toldrthé have to leave the country but | do
have money for the flight ticket. They bookedghflfor the next day. | managed to convi

Norway as student.

In the course of the second year, | got marriedimagbut to a girl from my countr

will leave this country(Jemsum, from Cameroon, Uis)

This table clearly demonstrates the dynamics ofradgy projects. The story shows
that readapting the initial project depends ondisctooted in both sending and receiving
countries. Concerning the factors related to stisdldrome countries, and considering the
story in the table, the principal element of chamgthe mobility project of the respondent, is
the situation of unemployment. Indeed, the intewgie mentioned the difficulty of accessing
a job in his country as a main reason why he didweant to leave Sweden, which was his
first country of immigration. In addition to thigdtor that could be linked to the economic
situation of the leaving places, there exist matheioreasons that influence the migratory
choices of the students. As it appears from theriwews, one of the most important factors is
the security or safety conditions offered by theitial social environment:

In the city | come from people are permanently asd. No matter where you

are or live, you can be attacked anytime. It usedappen specifically in the

night. But, for some reasons, mostly the econoruaton of the youth | think,

the phenomenon has increased and is also expedencine day time. There is

no place the populations are hundred percent skifethe taxi, markets, night

clubs, inside house etc, you can easily be a vikimt is one of the main reasons

why | decided to settle here in Norway. | hopedbimwill change(Faison, from
Cameroon, graduated from Uis and now working irv&tger).
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The situation of risk portrayed by this respondamifirms the story told by one of his
fellow countrymen | met, even before the startto$ research project. By that moment, he
had just come back from his home country wherepeatstwo weeks. As | was aware of the

travel, | asked about the sojourn and he repohteddllowing:

That country[reference to his countrys completely spoilt. Let me tell you a
story! One day | decided to visit my uncle whodiwea different area. | planned
to give him some money. But, as | was going topusdic transport, | avoided
keeping money with me, since | knew it was riskygngthe rate of assaults
reported in the region. As my bank as a branchha tity where he lives, |
stopped by to withdraw some cash...As | was walkorg the city center to my
uncle’s place, | was stopped by a group of threa.méey collected everything |
had: money, phone and jewels. It was in the mig-dhere was just in front of a
house where | could see a lady witnessing everythivhen the assailants left, |
approached her and asked if she realized what | gaasg through. She said she
knew what was happening. When | asked why coutie’'called the police or the
neighbors to my rescue, she replied that she wasdalbecause the bandits may
attack her later, assuming that she is the one aleoed...Actually, one of the
objectives of my travel home was to checking ttesiptity of having a job after
my studies here in Norway. But right now, the id#fagoing back has
disappeared, at least for nof{izdison, from Liberia, Uis).

Generally, regarding the home countries relatedofacinfluencing the changes in
African students’ migratory projects, unemploymentited as the dominant reason. Most of
the students decide to stay in Norway because ehigh rates of unemployment in their
countries of origin. Some students also mentiorusigcas key element in shaping their
mobility schemes. Moreover, the informal conversati had with other African immigrants
(including non-students), from the home land inflce perspective, the migratory project is
also modified due to such factors as lack of deamg bad quality of infrastructures,

violation of human right etc.

As mentioned at the beginning of this section,rtgratory project is also influenced
by factors rooted in destination countries, Norwayhe present case. One of the respondent
mentioned love as the principal reason why hisahglan changed completely:

| was 14 years old when | came to Europe. Initiallyvent to France where | spent
several years studying. As it was difficult to femgob there, | moved to the UK and
lived there for a couple of years. | experiencddtaf problems there and almost being
imprisoned. | decided to go back to my home coulryt, in order to increase my
chance of getting a job back home, | thought ohd@ master in a domain | believed
was more likely to offer a work position. The plaas to do it in France. But |
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discovered that education is free in Norway, withrenstudent job opportunities. That
is why | came here. At the end of the first yeangel a girl... we really loved each other
and finally, we had a kid. We are now married. Taés not really bound me to stay
but for the love of my son and wife, | have to leeel{Caloux, from Cameroon,
graduated from Uis and now working in Stavanger).

Some of the respondents mentioned diverse factmh as the job opportunities,

living conditions (child education and rights, tieatare) social welfare etc.

To conclude this chapter, it important to point do&t the migratory project is a
permanent construct, subject to modification inardgwith influences of factors instigated by
both the sending and the receiving countries. Iolehit appears that African students’
mobility schemes or plans are largely shaped bypth and pull elements, as presented
earlier on. From a theoretical perspective, theresgion “push and pull” takes to the push
and pull theory, one of the well-known and oldest migration studies. Despite the
controversies and the critics surrounding the tyf@piit is useful in understanding and
explaining the dynamic of migratory projects of iB&n students in Stavanger, at least,
considering the postulate posed by Lee (1966),0bnis advocates. In his paper “A Theory
of Migration”, he summarized factors which entetoithe decision of migration and the
process of migration under four headings: (1) fiecssociated with the area of origin, (2),
factors associated with the area of destinatiop,in{&rvening obstacles, and (4) personal
factors (Lee, 1966).

It appears from this chapter that the learning emwvnents in the respondents’ countries
seem to be unfavorable for a better training. Teusipled with a high rate of unemployment,
is the reason why almost all of them decided to edm Norway where everything is
guaranteed for a good quality education. The nésgpter focuses on their experiences of

living and studying in a new social context.

% Many critics emerged in regard with the push anl model. For instance, to, Castles and Miller q@p
present some limitations the economic orientedytatst of the theory. Furthermore, according to HigrHass
“it is doubtful whether the push-pull is of muchafytical use, and whether it can be called a thexrsll. It

rather a descriptive model in which the differeatttbrs playing a role in migration decisions arereerated in a
relative arbitrary manner” (2008:9).
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CHAPTER 5: The dalily life of African students in Stavanger

This chapter starts the sociological account ofcafm students’ everyday life experiences (the
ways of doing, being, feeling, thinking etc.). &sgribes their daily activities, with a focus on
the economic component of the migratory projectghls respect, the chapter highlights the
role of migrant networks in job searching. The esif masculinity is also discussed at the

end of the chapter.
- Daytime and night life of African students
1. Aday in the life of African students

Students spend their days in almost the same wewelen university, dormitory and
work places. In terms of time management, the iietsvvary between “working days” and
weekends. From the discussions, it appears thaialstife is somehow very limited,
especially within the week. Most of the studentsdhhamentioned meeting with friends or
visiting in their schedule during the week. Howewaiany students meet during weekends,

especially on Saturday, which is presented aslfdst day to go out”.

A selection of descriptions of their days as magé¢hle respondents is presented in the

box below.

Abran (From Ghana, Uis)

It is really difficult to make a description of nakay. Days are not spent in the same
way. It all depends on school time table, job scledvhat | plan to cook or desire to eat| A
full day in Stavanger. Basically I'm an indoor pens So, either I'm home doing my
assignment, projects, most of the time watchingespeooking, maybe go window shopping.
| also have to shop. Besides that, nothing muchktatted working at Burger King. So
depending on my schedule, | go to work. If | dba¥e work, hardly would | go out”.

John (from Nigeria, Uis)

As | told you earlier on, my days are really corogled. From Monday to Friday,
start working from 02:30 to 06:30 [am]. When | detime, | sleep for some hours, depending
on my school program... Well, | usually go to thevarsity every day and often for the whole
day. | may go to my internship place. Late in tiheraoon once I'm back, | have to go to the
kitchen and cook for myself. Depending on how || femean how tired I'm, | may watch|a
movie. In the weekend, | go to church, watch moviedso read and do my assignments.
Once in a while, I may visit a friend. | am not dise bars and night clubs

Simson (from Tanzania, Uis)

My life here is like a circle: University, home, skglace... | go to the university almast
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every day, even when | don’t have class | go tdilinary. | can’t really concentrate being ir:
my room. Also, it is depressing spending the whlale in a box. | do cleaning in the city
center. So, after university | come home and leoksémething to eat before | go to work. |
usually come back around 8 o’clock [pm] then | spencouple of hours on the interng
Facebook, Skype or watching TV program from backéol usually go to bed around
midnight. | can’t sleep earlier than that. Weekemds different. | sometime go to a night
club with friends.

D
—

- Economic activities of African students

This section of the thesis presents the types oha@uic activities in which African
students are involved. The objective is not to camuewith a typology of these economic
activities but rather, a sociological analysis alna¢ understanding on the one hand the role of
migrant networks in students’ economic rationaitiend on the other hand (and from a

gender perspective), the issue of masculinity.
1- Types of activities

Based on the interviews and personal experience,categories of activities can be
identified among African students in Stavangerf-8aiployment job and salaried jobs.

The first group refers to economic activities whtre actors work for themselves and
therefore do not require a work contract. The fdivity to be mentioned under this category
is baby-sitting, which is essentially a female atti From the interviews with three of the
female participants of the research, it appearedatttivity is highly appreciated as it is seen
as less demanding in terms of physical resourcesth®r interesting point to highlight
regarding the activity is its trans-ethnic featukecording to the respondents the services are
offered to Norwegian and African families as wel#i ather migrants’ communities in

Stavanger. The role of networks should also be asipbd especially church and friends.

The second activity under this category is ‘battdlecting’. It consists of furrowing the
streets of the city in the night collecting empttties which are then deposited into special
machines for a voucher. The voucher obtained tbarsefundable amount from the price of
the deposited bottles, and it can be used for @sing grocery items. According to the
informant who mentioned it, this activity only hagms during the weekends. This is probably
because the massive presence of people withinptnied increases the chance of having
more bottles. From the students’ perspective, dbisvity is quite marginal if one considers
the number of students involved in it. Indeed, ddiion to the fact that only one respondent
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mentioned it, any attentive observant of the nigténes would have already noticed this

activity recruits especially old peopfeand mostly Roman.

The second category of African students’ econontitvidies is salaried jobs. This
refers to jobs where one needs a contract. Compatbdhe first category mentioned above,
this one includes various types of job. The follogviactivities have been identified:
Newspaper delivery, cleaning, catering job. Acowoydto the respondents, newspaper
delivery (an exclusively men affair) in contrastth@ others activities, has two pre requisites.
The first one is to possess a driving license ag #re supposed to use a car. The second pre
requisite is to have a car. However, accordingotoes informants, the employer may provide
a car. This option has some impact over the waigelefts from Nigeria are more involved in
this activity compared to the other African student

Cleaning and catering jobs are the most populaeims of the number of people

involved. Considering gender dynamics, it appdaissgector recruits both male and female.

How do the students access a job? This questi@s teikthe analysis of the role of migrant
networks in the economic component of their prgedthat is the objective of the next

section.
2- Migrant networks as the first capital

Given their role in migration processes, severabtles have been developed around
the concept of migrant networks. The works of Amagd Massegt al are of a great interest
in understanding this issue. According to Aramgigrant networks can be defined as “sets
of interpersonal relations that link migrants oturaed migrants with relatives, friends or
fellow countrymen at home” (2000: 291). Several rgeaarlier, Masseet al described
migrant networks asséts of interpersonal ties that connect migrandsmer migrants and
non-migrants in origin and destination areas thrbuties of kinship, friendship and shared
community origifi (1993:432).

It is worth mentioning that even though these dedins give an idea on what migrant
networks are, to some extent, they appear narrosiv caite reductive. Following their
perceptions, the network seems to link only peoplth the same cultural or ethnic

background. Empirical observations demonstrate cihrrary. Migrant networks have a

*® This observation is valid only in Stavanger. In @4l have noticed bottle collecting is a whole wityi in
which are involved almost all the demographic cates.

56



multiethnic character as they include people froffeient origins, as can be evidenced by the

words of the respondents participating in this aese.

Going beyond the brief conceptual precision, itingortant to note the role of
migrations networks. Once more, Arango can be @atecde argues, in the sense of Bourdieu
(op cit.) and Colemandp cit), that ‘migrations networks can be seen as a form of social
capital, insofar as they are social relations thpérmit access to goods of economic
significance, such as employment or higher wagep cit:291). This capital is acquired or
built in various environments of which Church, naigt associations, and school (through

friendship).
e The church

The role of the churches in migration processeguite well known. As institutions,
they are involved in advocating migrants’ rightsdaheir integration. As a meeting point,
church also presents job opportunities for someéestts. Abran is one of those:

My first job in Norway was babysitting. There wasauple in church and they

needed someone to baby site for them. A friend frome who is in the church

told them that they should contact me because Ineasand need some money.

Someone else also advertised that she needed ashitdyyand the same friend

recommended me. It was twice or three times a wkdkgo the job at Berger
King (Abran, from Ghana, Uis).

Likewise Abran, John got his first job through tfaurch he attends:

The first day | went to church, | was talking wétlguy from India. He was also a
student. He asked me if | already had a part tiole As | said no, he asked if |
was interested in a cleaning job and accepted ffer.aHe took me to his boss, a
person he also got to know through the church. T$habw | got my first job here

in StavangefJohn, from Ghana, Uis).

* Migrants associations
Studies on migration development nexus analyzedlgeof migrants’ associations. It
appears that they play a significant role in theettgpment process in migrants’ home

countries in emigration countries. In Africa fostance, their undertakings are mainly in the

political and economic doméih

The role of migrants’ associations is also notibeabthe destination countries.

*’ See for example Claire Mercer et al (2008). Develept and the African diaspora. Place and the paditi
home. London and New York, Zed Book.
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Focusing on the specific case of Norway, NyhageilPundertook a sociological analysis of
the role of immigrant associations in political andtural ethnic mobilization. From a survey
on about 980 immigrant associations the authorlades thatmost associations do actually
participate in one or more ways in various aspemtsghe political process. For example,
more than one third of immigrants associations rafie to influence political issues,
especially at the local level.[2008:950). Beside this political role, the resbkareveals that
migrant associations have an important role in amtg’ life since they “ take care of
members’ social needs” and “strengthen membersivlaage of Norwegian society”. At the
end, migrant associations constitute or ratherpraeg to Tillie (2004), produce a social
capital that is mobilized by the migrants, inclugistudents.

The case of Jemsum is an illustration:

When | arrived here, my plan was to find a partetijpb as soon as possible. First
| went to the international students’ office. Thdrgot some advices and websites
where | could find jobs offers. | would say all tltkd not help me. | sent my CV
but never accepted. One | decided to attend a Hinlypmeeting of the people
from my country. My objective was to meet people ladwve been here longtime
ago so that they could guide me looking for a piane job. When | was given the
floor to introduce myself as a new member, | meetiomy job need. At the end of
the meeting | received a lot of advices. One oftleenbers suggested introducing
me to one of his formal employers. That is hovaltsetl working in a restaurant
(Jemsum, from Cameroon, Uis).

* Friends
Friendship is commonly defined as a type of retetiop between two people who care about
each other. This kind of relationship constitutesraportant capital in students’ life, especiatlyjob

seeking and that is how Zakeus got his job :

| was in touch with a friend that was doing his teas here. We knew each other
for several years from back home. So, he cameawaBger before and stated
doing this business [newspaper delivery]. When $ wdmitted at the university
here, we were discussing almost every day abodestyobs. He always insisted
on the importance of having an international driyificense. When | got the
license, | told him. As it was his last year in tWay, | suggested | should just take
over and continue the business. When | arrive, de ¢nly one month left. He
stated initiating me to the activity. When he Iéfitist continued. The car | am
using is his. | will just give him some money forTihat was the deglZakeus,
from Somalia, Uis).

Considering the case of this respondent, a frigpdsha relationship that is built upon

time. Also the relationship portrayed by this stideould be referred to as ethnic
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relationship, in that it links people from the sahmmeland. Many similar cases have been
identified. Beside ethnic based relationship, exisat appears as “migrant solidarity” among
international students. It consists of sharingrmfation of various nature including job offers.

Many students participating in this research pairtat they got a part time job thank to a
friends from a different nationality than theirsor&n for instance was helped by a friend from

Iran. She said:

| got the information through a friend, a classmétan Iran. She asked me | was
working and | said no. She said would | be ok & stiroduces me to Burger king
manager since she work there. | said no problem). ¢ne afternoon she called

me that | should go. | just picked my CV and wheotl there | asked for the

manager and he came. He saw my CV and | told hinfrienyd told me to come

and apply. He said she is one of the best, harckiwgr He just asked me few
qguestions (...). The week after he called that | khtam come for and interview

and | signed the contract the following wé@kran, from Ghana, Uis).

Moving one step back to the brief conception ooth&cal precision that has been
made in regard with the definition of migration wetk, | would like to insist on the
fact that the network (at least as described by dtiuglents | met)includes peoples
diverse cultural and social backgrounds and evéinenBlorwegians. These ethnically-
external people constitute what Granovetter (197&grs to as “weak ties”. The
weakness of the ties relies on the fact that thetimgs, connections between the people
are somehow casual, sudden and spontaneous. Hothegerties apparently weak are

essential in migration processes.

In the article «The strength of weak ties, the author draws attention to the
strategic character of the so called weak tieshiSoopinion they constitute important
‘bridges’ that facilitate access to informatidrat are not necessarily available within
migrants’ ethnic communities or strong ties. Thehau shows that casual ties are
sometimes more useful for job seeking. This obsemwas strongly in line with the
point on the role of friends in African student€oeomic activities addressed below.
Abran (from Ghana) for instance got a job thanka tdassmate from Iran. It is the case
with John (from Nigeria) who accessed a job throsgimebody (from India) met at the
church.

3- Gender and jobs: When masculinity is reconstructed.

This section is not an attempt to theorize Afriddasculinity in a broad sense. Basing

on the words of the informants on the one handthadempirical observations on the other
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hand, | rather try to briefly examine the conceptrmasculinity among African students in

regards with the economic activities they are imgdl in. The objective pursued here is to
highlight the fact that the meaning or the cont@nmanhood, or being a man evolves in the
context of migration. The main argument in thist mdirthe analysis is that in order to achieve
their migratory projects, the border line betweenoan manhood and womanhood tends to

disappear, due to several factors, particularlynenac exigencies.

Masculinity is a social construction that stands auitural elements. Therefore
discussing masculinity implies questioning spedfittures. Although the target group in this
study is African students, it is essential to ihsis the diversified and plural character of
Africa, in contrast to what has been (and stillpsytrayed in different scientific worksA$%
Africa is not a singular or homogenous continehgre is considerable cultural and social
diversity, in relation to language, religion, ecaong, culture, governance, climate and
topography. (Ndungi wa Mungai and Pease 2009:105). Despigsedhstructural differences,
there seems to be a lot of similarities in termssek differences as the authors argue:
“however there seems to be an agreement that teeaggender order in African societies
(ibid).

For a mere understanding of this gender order, singly needs to observe the
socialization process dominantly prevailing in Afm societies. Indeed, from their childhood
within the family framework, males and females soeialized or raised differently. Female
children usually spend more time with their mothetsile young boys are often with the
father. Through every day activities, each of theepts, more or less explicitly, prepare and
initiate to the future role. Female children arairted to be good wives and mothers. This
means taking care of the husbands and the kids, diteeexpected to obey the husband and
submit to him. On the contrary, men are prepareassume a dominant role. Although with
the influence of modernity and education, some gharare noticeable in the gender order,
the significance of religion and tradition in a q@tchy setting, maintains the differences in
gender roles and gender perception. Women atestirayed as the weaker sex in face of

empowered men.

Even though manhood is highly symbolical, it infiges the choices of economic
activities. There is a sort of unwritten genderigion of labor. The fact of being a man
prevents some from being involved in certain ecaoaaativities. In other words, economic
activity is on the fundamental of manhood. In tlaspect, activities such as cleaning, waiter
jobs, etc. are labeled as women’s job. Yet the rnitgjof male students | met have these as
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part their time jobs. Some acknowledge they camlmothe same job back home. Simson

stressed:

[...] no one knows about the job [cleaning], | me&e kind of job | have. They
only know | have a part time job. [Why didn’t yall them about the nature of
job? | asked]. [laughting] How can | tell peopleatl’m watching floor here?

That is not normal for a man, at least for me. Noly I'm a man but | am also
educated. | never washed the floor back home, gveny personal house. That
was girls’ task(Simson, from Tanzania, Uis).

Almard confirmed this perception:

| will never accept a job like this in my counttym 31 years old. It is a really
shameful job. But...so far as | am here, it is okl Xoow we need money here.
[What do you mean by ‘you are here’? For a man,chiatg and cleaning is not
honorable, it is degrading. Since none of my fribadk home sees me, it is fine.
Let me ask you one question; have you ever saw &rgon Africa writing on his
facebook profile that he is a cleaner? Or when yare in African how many
people coming from Europe have you ever met and tehb you they do
cleaning? Yet a lot of men are doing that kind iofydactivity. In my country it
about men prides. Cleaning is usually consideredmam issue(Almard,
Morocco, Uis).

Migration experiences lead to a “(re)representatdrmasculinity” (Farahani,
2012). Being a man or, the normative exigencieselsas social and cultural practices
surrounding manhood is redefined. Therefore, ithedirmation is an endless process
and ‘to behave like manFanon, 1986pr the meaning and the signification of being
man is (re)shaped and maintained differently adgogrthe cultural and social context
into which any social actor is living. The waysdafing, being and thinking that migrant
men (of which students) have learnt within theitiah society is adjusted according the
objective of their migratory project. For instan@s, shown through the words of the
respondents presented below, in order to earn mdhese is no limit in the choice of
activities. The differentiation between women anehfa work and tasks is meaningless.

What matters seems to be the end and not the means.

Before proceeding, | would like to make a preciswghich is that there is another
important point that logically should have beercdssed under this section devoted to daily
life. The point is about adaptation challenges thiaican students in Stavanger face. These
challenges will rather be presented in the nexptdraThe decision of doing so is based on

the link I intent to establish between these evayylife challenges and the modification of
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migratory projects, which is the main focus of thst chapter. This important clarification

being made, the section following section focusethe night life of African students.

- Night life: looking for what is difficult to find i n the day?

This section of the thesis analyses the night tifethe students from Africa in
Stavanger. It aims at discovering the practices #mad attitudes of the actors, with an
emphasis on the reasons for going out, the chditkeoplaces to visit and the steps or the
process of going out. To do so, | will widely retstar the works of Magadalena Jarvin (2007)
on the night life of young adults in Paris and &adm. I'm aware of the fact that her work
does not concern students specifically on the aared hand that the social context of her
observations is different on the other hand. Howeénex analysis and conclusions are of a
great interest in understanding the phenomenoref@n if the actors and the context differ,

the practices and the objectives are much mordasimi

The night is a specific moment or period of thelydife. The day and the night are
different, in terms of code of behaviors, actingl gractices, as the daylight or darkness
imposed or favour the rise of specific ways of dpibeing, and feeling. However, despite of
the differences between the two ends of a dag,difficult to draw a clear boundary between
them. According to Jarvin , there seems to be,anobpposition or antagonism, but rather a
complementary linking the two entities. She poiotg that there is continuity between
daytime and night, as to her opinion, the codestroated or elaborated in the night are used

in the diurnal social lifedp cit.:9).
1- The purposes of going out

The purposes of going out are diverse and diffemfone actor or group of actors to
another. Some of the informants acknowledged tluegud to meet new people (especially of
the opposite sex). From the interviews it appedhed the night is the appropriate time or
period for achieving certain goals, especially nmgegirls. In Calvin’s opinion for instance,
“Norway is not like Africa where you can approachitheverywhere (taxi, street, classroom,
shops, bus...). Here in Norway, it seems like ifry@ed a girlfriend, you should go out... you
have to attend parties, frequent bars and nighbglu(Calvin, from D R Congo, Uis). Based
on this statement, the objective of going out igpproach girls, who are believed to be more
open and accessible in such environments.

The contacts established in the bars, night clalssght can be grouped into two main
categories: casual contacts and long-lasting ngpeilihe first type refers to the situation
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where the actors[...] go out for fun. In this case, when you approactirl, it is just for the
night. So, you should make it happen the same oight forget about hé(Calvin, from D
R of Congo, Uis). The second category on contaesiablished by the actors in search of a
girlfriend. Therefore going out in the night is tarsing point of a more serious relationship,
that is, which is meant to continue in the daytlifee The case of Caloux is illustrative:

| met my wife in the night. The first time we saeheother was in a bar at the

city center. | remember that night | did not sayiagle words to her though

physically, she fit into my criteria. The third @mve met was in a night club. And

that day, | managed to talk to her. My objectivessi@get her phone number, and

| succeed. | invited her a few days after for afemmf That was the beginning a

long love story [...]" (Caloux, from Cameroon and now working after gedohg
from Uis).

Making one’s mind go blank is another objectivegofng out in the night. This
means that ‘going out’ is taken as a relaxatiosat of escape strategihe moments
spent out of the house are presented by the ietgeds as free of psychological
concern. “It is the only moment you stop thinkirgpat school, life difficulties, family
issues etc. In short, when you are out in a baiglat club or a party, it seems like life is
too good” (Calvin from D R of Congo, Uis). The feeling of happisexperienced in
the night is probably linked to the fact that gomg usually happens during week-ends
which, symbolically represents a short holidayt tkain principle, “work” free time. It
is not exaggerated to consider the weekend asralstimay, given the configuration of
the public spaces during these moments. Indeedpbgrvation, all the festive milieus
are remarkably crowded in the weekends, compartgdthe rest of the week days. This
specific setting could be the main reason why mpegple decide to go out during

these periods.

2- The steps of going out

In her work, Jarvin provides a homenclature forlymiag the steps of a young people
party. She distinguishes three different momenashewith specific objectives: there-
party’, the partyitself and the “after-party”.

The “pre-party” is a sort of getting together. Kually happens at one of the group
members place. Most often, when the party incl@esember living in an apartment (student
or not), he will be host of the “pre-party”. Accang to the interviewees, the option relies on
two main reasons. The first one is the space @lailand the second is the possibility of

creating an African environment...where it is possible to liséeal dance to African music ...
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making noise. This is not possible in the studéoh&n where people may easily comglain
It is worth mentioning that these parties sometimekides non-African. Therefore, it‘ian
opportunity for them to discover African life stylfrican way of doing and beihgThe
objective of the “pre-party” is detting ready for serious issudedo ‘start the enging
“getting eyes opené&d' preparing for hunting This point of the night is characterized by a
high consumption of alcohol, usually brought byleasember of the group. Sometimes,
depending on circumstances, food could be provideoked by the host. There could also be

a jointly- cooked food.

Furthermore, the “pre-party” also relies on an @toit rationale. Considering the fact
that alcohol is éxtremely expensive in Norway and especially irs lzard night clubs, it a
good idea to buy from shops, as prices there aneta.Otherwise you will need a fortune to
enjoy the evening when you go’o(Emuaka, from Nigeria, Uis).

An observation of African students’ “pre-partiedloas two analyses. The first one is
culture-related. From the practices of the soc@brs appears what could be considered
cultural dynamics. The first practice worth beinightighted is the fact of bringing one’s
drink or “one’s bag of alcohél(Jarvin,op cit.: 55) for a party. This way of doing, apparently
banal is consistent in terms of cultural changdeé&d, in most of the African contexts where
the students come from, it is unusual to carryldrito a party. It is very common and normal

that the host takes charge of everything.

From a sociological stand point, this practice dooé portrayed as a step towards the
individualistic life style believed predominant the western countries. Moreover, the “pre-
party” itself (at least the way it happens herenstitutes a cultural innovation, as one could
notice from these words held in a comparative wagitb informant: In Nigeria, we start the
night in a bar [...] according to our plan, we may twa night club or a cabaret afterwdrd
(Emuaka, from Nigeria, Uis). After the preparatphase where the actorget ready comes

the party itself, that is, going to th8éntrum.

The party itself happens downtown. The choice & ftaces to visit in the night
depends on many factors including economic conaiatgrs and “individuals’ interest”. The
economic point of view, the choice is made accardmexigencies or requirements related to
the entrance to a spot. For instance, to get iettaim clubs, one should pay an entrance fee.
The amount varies from one place to another andrdity events. The decision on where to

go once in the city also depends on what | wouldrr® as individuals’ interest. The interest
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relies on the desire of meeting a girl, the plahgoing home with somednén this case, an
“experienced” person in the group plays a signifiaale, in the sense that hienbws exactly
where to get what According to the informants,ttie chances of meeting a girl in the night
are not the same everywhefd some places, you are not sure of anything atladlugh you
could be lucky. Meanwhile the possibility of ‘gagtisomething are slightly high in some
clubs (Emuaka, from Nigeria, Uis). The places with higiances are those frequented by the
so called “old ladies” described by the interviewas “desperate”, “in search of fresh blood”,
“in need of energetic young men” (These expressasagound in the interviews).During the
same night the actors may visit many different @sadt is seen as a way “of increasing one’s

chances”.

Following the work of Jarvingp cit.) mentioned at the beginning of this section, the
last step in going out at night is the “after-party is the period starting when bars and club
are closed. In case the actors are still willingéotinue with the party, they may gather at
one group member’'s home. This practice, commonanMdy yet, has not been adopted by
African students. From the interviews, it appedia for this specific, the night ends in the
city as soon as bars and clubs close. Some of nf@mants acknowledged having
experienced an “after-party”. But it usually happevhen the group is mix; that is, including

non-Africans.

Mentioning the night life makes reference to aldotuhich, in this case, plays a
significant role. Under the effect of alcohahteractions are facilitate it becomes more
“likely to talk to whomevérAlcohol breaks down barriers and puts peoplthatsame level.
Along this line, one of the informants revealed tokowing: “in the night club, at certain
point... when everyone has reached the right Ippfedlcohol], things are different and you
can easily notice. For instance, almost everyoneniie® and smiling...Girls are more
accessible. In short, | think Norwegians are dgferwhen they drink. They are completely
different from how they appear and behave in dagtifcmuaka, from Nigeria, Uis).
Therefore, to borrow Jarvin’s words, alcohol briregdnagic that “makes things go faster

as people aremiore opened(op cit: 143-144) probably not only in European societies.
3- Night life and gender

From a gender perspective, what is the differeneavéen male and female sex
concerning night life? To respond pertinently argjeotively to this question, two main
conditions are required. The first one is the amliity of the statistics of each gender
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category of African students in Stavanger. The ségs to carry out a wider observation; that
is, on a relatively long period of time and in agka sample of observation spots (bars, night
clubs, and other party places). However, these odelbgical requirements have not been
fulfilled, due in a greater part to time constraifikerefore, the analysis to follow is nothing

an attempt to a gender division of the nocturnesce

As observer and actor, | came to the conclusion th@ nocturne public space is
unequally occupied by males and females. Therehiglarepresentation of men in spots like
bars, night clubs and other festive places. Thikksion holds for Africans in general, as in
the night scene, it is difficult to tell who is tudent and who is not. The validity of such a
conclusion relies on my capacity to physically iilgnpeople from Africa, which is not
completely guaranteed.

To meet the gender requirement, the study samplades six females. Three of them
are students at the University of Stavanger aneketim the School of Mission and Theology.
Their opinions about night life are different. Thaye influenced or shaped by personal

choices and cultural elements.

Silvy was one the rare female informant who opeshigwed her interest of going out in
the night. She stated:

Personally, | like dancing [...] | would rather sawrmkting is my favorite hobby.
| use to dance alone in my room. | like going duast year | had a friend who
usually took me out. She liked partying as me. timhately, she left Norway
for some reasons. Since then, | stopped partyisy pecause | need a good
company...You know party is about company. You oy @ party if you are

in a good company. A company is good when yourkss| safe, understand and

accept each other... and it is not easy to find somdike that(Silvy, from
Madagascar, Mhs).

For religious motivations, Rozia prefers spendieg Wweekend doing something more
profitable like reading, praying or just chillinddars, night clubs [...] all these places where
people drink, get drunk etc, are forbidden. Thdgmréo sinning and nothing else. Night life is
not for the children of God like me. They have lage the Creator in all what they do,
exactly by avoiding those worldly platéRozia, from Uganda, MHS).

Likewise Rozia, Sophia does not like going out e might. But the reasons are
different. Her decision results from family norms principles, with a high cultural

connotation:
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In my community, bars, clubs...night life in geneésainen’s affair. | would say
that life style is degrading for girl and their fdres. Within the same household,
boys are free, they decide on where and when tevigereas girls are under
control, by the whole family members including thethers. Sometimes my
brothers will party till don. If | would do the santhere will be a scandal. Since
my early age, my father has always been too stmat protective toward his
daughters [...]. So, | got used to staying indootsisinot a problem and my
family is proud of me. For me, that is essent&dphia, from Rwanda, UIS).

Monah, one the interviewees, seemed not to be lat @migtor. Her reasons are
based on issues of taste (of music) and repregamgat

For the two years spent in Norway, | have beerh®dity centre [in the night]

two or three times only. The reason is that | dad really enjoy being out, as
things are so different especially the type of mysayed in clubs. (...) Well, |
strongly believe my attitude is more about my pride) in the city, the only
prostitute on the street are Blacks and only Blagksd somehow, | have this
feeling of being identified as one of them. | kiideel ashamed as a Black girl.
It is a shock and really makes me feel bad. | pret# to go out in the night at
all” (Monah, from Eritrea, Uis).

This fear of being mistaken for a prostitute makeme sense, as there seems to be
stereotype summarized in a spoken or unspoken farmBlack girl-Non-Black
country=hooker | found this formula on a websifewhich is a sort of a forum where
“mistaken-for prostitutes” Black girls share thekperiences, mainly in Europe. Based on the
comments presented on the webpage, it appearsisharsocial representation wbmen of
colour, shared by men in not only Europe but atsthe United States of America. The case
of the US has been the focus of Farley in her studyrostitution, trafficking, and cultural

amnesia. She argues the following:

[...] racist stereotypes in the mainstream media and amggraphy portray
black women as wild animals who are ready for amyg lof sex, any time, with
anybody. Strip joints and massage parlors are #ihic zoned in black
neighborhoods, which give the message to white thanit is acceptable to
solicit black women and girls for sex-that all tkawomen are prostituted women
(2006:102).

If it is true any social representation should risem “empirical facts”, any
generalization should therefore be criticized. sBtation is rather an individual issue than a

racial or ethnic phenomenon.

Bhttp://nicoleisthenewblack.com/2011/12/black-wonieurope-fitting-the-hooker-mold-with-blacknessaht
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These negative feelings are part of African stuslemteryday life. This situation is not
necessarily caused by racist practices. The fezlarg rather a result of a combination of
diverse factors. The next chapter digs further thir daily challenges, in order to analyze

their impact on the migratory projects’ of the asto
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CHAPTER 6: Assessing everyday life experiences: aptation challenges and

(re)adaptation of migratory projects.

This chapter looks into the process of (re)adamatif the migratory projects. After a
presentation of challenges faced by African stuslenttheir everyday life, it offers an

overview of the strategies used by these sociarsat order to fulfill their mobility plans.

Assessing everyday life is an account for Africamdents’ experiences of living and
studying abroad. The focus is about adaptationdgrsement challenges they face in their
everyday life as foreigners. Those challenges al&ead to several issues including food
consumption, studies, social interactions, weatbf;perception etc. Moreover, it would be
important to question the likely relationship beénehe living experiences and the mobility
options, especially the decision to stay in Nonaétgr studies or to move back to their home

countries.
|- Adaptation challenges
1- Students and cultural adjustment: brief theoreticalperspective

Several studies have been carried out on studgmatimns. From a psychological point
of view, many of these researches had a partidolars on acculturation questions. They
analyze the mechanisms through which this spenifgrant group adapts to the new living
milieu. Researchers interested in the issues cameith diverse psychological schemas that
a student may go through in their experiences ayirsty abroad. The one suggested by
Rhinesmith (1985) summarizes many of them. He ptesan eight-stage “intercultural
adjustment cycle that includes application anxisgjection/arrival fascination, initial culture
shock, surface adjustment, mental isolation, aermgtintegration, return anxiety, and
reentry shock/reintegration”.

Application anxiety is experienced when waiting floe result. One is thinking of their
chance of selection and their capacity to live idlifkerent environment with a different
cultural reality. The stage of selection/arrivasdemation is characterized by a rise of high
expectations for the visit. The person at this etatpo experiences a rush of elation and
excitement about the potential of the new oppotyufihe initial culture shock happens when
the initial fascination disappears due to manydit This stage is dominated by possible
changes in sleeping patterns, excessive fatigua peaking and listening to a foreign
language, a lack of motivation to get up in the mmg, and possible hostility towards some
particular people or aspects of the society.
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After this stage which normally takes only a fewslathe student migrant moves to a
new stage which is called surface adjustment. kHexee is a sort of light accommodation to
the environment as the person’s language imprallEsying him to express basic thoughts,
make friends, and associate. After the surfacesadent follows mental isolation where a
subject desires a deeper experience, greater lgaguraficiency as well a return to excellent
performance he usually experienced back home. Hye ®f acceptation/integration happens
when the newcomer makes an important turnaroundfdus mental isolation and decides to
changes things that can be changed and make theflibe rest. In so doing, he accepts the

living situation and therefore becomes more andenmtegrated.

In principle (at least in the opinion of the authdravelling for studying means that the
migrant should return at the end of the study mogrHe will then experience a return
anxiety which is another stage of the intercult@gjustment process. At this level, when the
settlement or the integration into the new milis@imost achieved, the person starts thinking
about leaving the new and familiar friends as vasllall what is considered positive and
exciting in the new environment. The sojournerhéd stage has the sense of how he or she
has changed. A new personality has been shapedwhi new community and the idea of
going back home and therefore to the old persgnialia source of stress and anxiety. The last
stage of the process is reentry shock/reintegratiomvolves an integration of overseas
experiences and culture with new reality of thekbhome situation. It is about a sort of
transition phase to the new old life (Rhinesmithe@ by Blake, 2012:9).

2- Stressful environment or dissatisfactory life style

Stress as a psychological dysfunction is not linteethe fact of moving or migration,
since the causes are different and diverse. Coesdlgjuevery human being is likely to
experience it in their lifetime. Nevertheless, fraancomparative perspective researches
revealed that immigrants are more exposed to stress the natives (Hildegunn , 2010).
What are the probable sources of stress amongafsfimmigrants, especially students? From
the informal conversations and interviews, the detof stress feeling and dissatisfactions
could be categorized into two groups: host commyymioduced causes and students’

homeland-related factors.

The motives of stress related to host society seéerhe more significant. They include
social interactions, language problems, the weatherfood, financial difficulties, and sexual

life.
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e Social interactions: individualism

Social interactions refer to the fact or processntdracting. That is, for individuals,
relating to or having the purpose of promoting camipnship, communal activities or

practices. Therefore, social interactions are dldation of any group live

The nature and the patterns of social interacti@ry according to the social settings
which are individualism and collectivism. Sociatigi behavior and social skills are strongly
related to the environment where any social acés leen (or is) socialized. Consequently,

moving from one social setting to another may atutsta source of stress.

At the university library, | met an African. He mtluced himself as Michael and was
studying petroleum engineering at the universitye were sitting next to each other for the
whole day. During the breaks, we discussed mangcssf migrant life. The following is an
extract of our conversation.

Here in Norway people live differently. For exampi®u should not expect

anyone to visit you in surprise, just like you caintlecide to go and visit someone

without informing him or even negotiating with him advance. | my country
friends, neighbors, colleagues just appears. Wienebody calls before coming

it is just to make sure you are at home so thatlllvet waste his time. That is

why in my country | always have people around ntalkl to people whenever |

would like to. But here, sometime | spent a whalg without saying a single

word to someone. That life style is not healthgliitOne could even die in their

room, no one will know. It is just too stressing foe (Michael, from Sudan,

uis).

Seemingly, the main concern of this migrant isdigtem of social interaction which is
individualism. This contrary to the social settiigt prevails in Africa which is collectivism.
In such social contexts the individual does noselut the group. It is a system within which

social support from the other may prevent fromssti@lildegunn, op cit)

Almost all the respondents argueatli$ difficult to make true friends in Stavangend,
those to be blamed are the Norwegians who accordinrgspondents,don’t open up, are
shy etc. However, there are exceptions as arguedbram

| would say | have only one Norwegian friend. Heisny class. But he is not the

type that | will pick up a phone and to call and/d@ow you doing or [...]. No.

Once in a while when | see him online | say helbleast he makes the effort. |

appreciate that a lot. If you say hello to him,wid walk to you. He is the only
Norwegian in my class who mingles with the intadoral students. When | had a
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party he came. He even backed a cake for me. &astthe makes the effort to
come. The other Norwegian don’t come at(Abbran, from Ghana, Uis).

As this complain became frequent, | started askinguggesting to consider building
the friendships among themselves, that is Africexdusively, since they come from quite
similar social context. From the reactions of tlespondents appears the problem is not
necessarily the Norwegians attitudes. Africansadge becoming “individualistic”, under the
effects of economic exigencies, as it implicitlypaprs from the following?[...] Even
African...everyone is busy. Almost everyone has atpae job, some even have two jobs.
When you have to combine job and studies, you zeedlere is not enough time for
everything...but if you really have a friend you velways fine time to spend with Him

(Simson, from Tanzania, Uis).
e Language barriers

According to some of the respondents, languagésstainstitute a significant factor of
stress. In their first days in Stavanger, Africandents do not have any understanding and
speaking command over the Norwegian language whithe medium of communications in
public spaces. For some respondents, these landpaagers lead to frustration and reinforce
the feeling of being a foreigner and the subjeallyeconsider staying away from the natives:
To Almard opinion,

“it is very annoying and frustrating to always rgpbkorry | don’t understand in a
shop a restaurant or any other public space. Beeagerywhere you go people
always talk to you in Norwegian. They may swifEtglish if you say you don’t
understand. The fact that | don’t neither speak noderstand Norwegian really
makes me feel different and strange. Every tinee¢ive a letter from Norwegian
authorities, | have to look for someone to helpreaing. It is also a limitative
and dangerous factor. | once went to hospital beeduwvas sick. | was supposed
to go back to the doctor after a month. The apmoértt was mentioned on a piece
of paper written in Norwegian. The doctor explairtedme and underlined the
date of the appointment. But he did not tell mélitve charged in case | will not
show up as it was also written. So, as | was fgeliatter, | did not attend the
appointment. | receive another letter with a newedavhich | ignored. After a
month or two | received a bill from the hospitahdd to pay something like seven
hundred NOK. | went to the hospital to complain #mely explained everything to
me. | was so angry but had no chofgémard, Morocco, Uis).

Many students acknowledged to have experienceditggggproblems, especially in job

seeking and social interactions in everyday lifanguage barriers constitute a great cause of
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frustrations and expose the subject to what Murpdgjeune refers to as “cultural fatiguesp(
cit.:117).

* The weather

The climate is a significant challenge to Africandents in Stavanger. The first aspect
is the temperature. From a geographical point efvyiAfrican countries are hot. There exist
cold periods but they are far from the temperaéx@erienced in Norway especially in winter
time. This difference in the weather is difficutt handle for many students. “I have been
living here for two years. But up to know I’'m nogtyused to the weather. The level of the
cold is so high that | don’'t leave my room whensitnot really necessary. Usually during
winter when | go to the shops, | make sure | buyugih for the whole week. Then if there is
no class, | will stay indoors” said a student frdligeria. The snow is something uncommon
for Africans and usually, as mentioned the respotgjat the beginning they are very excited
by the idea of seeing the snow. But when they yesde the snow, there is sort of mental
shock, at least for some of them as may appear tintssrstatement:dctually | hate the snow.
| strongly believe that the fact of seeing evenghwhite does something wrong in my rind

*« Food and alcohol

Adapting to a new environment implies adopting losays of living. These ways of
living include consumption habits, especially fodtie quality of food available in Stavanger

has been mentioned as a problem by the respondents.

One of my major difficulties here in Stavanger wWasd-related. | used to be
seriously nervous when | had to cook...l was tire@aifng the same food all the
time. It was like a cycle: Rice, pasta, potato. (Theas the only items I'm
familiarized with and which | could find in shogiswas quite stressing and at some
point, |1 could spend an entire day without eating iahad enough with the
monotony. | started adopting Norwegian food, esgBcipizza. But that did not
really change anything. Finally, thanks to a frieriddiscovered an Asian shop.
There you find African food and you have more o®iaDiscovering that shop was
a great event in my life here...as | mentioned eadie | was not eating well and
could feel | was losing weight. I'm not saying fbed problem is solved. Solving
the food problem means eating like in my home cguarnd this is unfortunately
almost impossible. Definitely, food remains a @esi problem for mgSimson,
from Tanzania, Uis).

Alcohol is also an issue for African students. loer, unlike food, the concern with

alcohol is not the diversity or variety of the itgnbut the price: “[...]Jalso, drinking in
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Stavanger is a challenge. Alcohol is just too espan | have to think and even plan before |
decide to offer myself a bottle of beer or a glaksvine. For somebody like me who come

from a country were alcohol is five times cheaftas a cho¢ (Chewa, from Nigeria, Uis).

* The ‘Blackness’: stereotypes and prejudiceg?)

As | mentioned above, researches comparing the ¢é\v&ress and depression among
social groups point out that immigrant populati@ame more exposed than the native. The
situation is explained by several factors, esplciabcial and cultural. Based on the
conversations | had, | intend to introduce a ‘newplanatory hypothesis. It relies on the idea
that the color of the skin by itself is a stressengd depressive element. It seemed that
historical facts (slavery, racism) on one hand, #relcurrent economic situation of Africa
(warfare, starvation, diseases) as shaped by #wanand the literature on the other hand,
structure and still dominate psychologically theadd race, at least some of the students
participating in this research. One could argue ¢bntact with the “Others” (the Whites)
appears to be moments of internal questioning arimlikence for, every look, action and all
attitudes from the “Others” is interpreted witheefnce to both the pass (less glorious) and
the current situation (under development) in adaagpart of Africa . | would call it here the

“consciousness of the slave and the poor”.

The “consciousness of the slave and the poor"vaayeof thinking, feeling and doing is
a psychological state which is constructed overetitinrough the combination of several
elements. The first one is movies and other doctanies on slavery, colonization, racism,
etc. that present and portray the Black as infefitie second element is the actions of the
media which consist of showing Africa as an islahdvar, poverty, diseases, sufferings, and
all other negative things. That dark image diffudeg the media shapes the native’'s
representation of Africa and thus influences negstitheir perception of African immigrants
including students. This perception and represiemtappears in the type of questions some
natives ask the immigrants in their daily life abédrica. The following is a testimony:

| once went to a party where | met a Norwegian gAs/we were setting next to

each other, we started socializing. As usual, tret §uestions were: ‘where are

you from?’, ‘for how long have you been here?’eaou studying or working’?

Everything was ok until he asked: ‘do people bti# on trees in Africa?’ ‘Do you

have enough food there?’, ‘Have you ever sufferech fmalaria?’ | managed to

answer him though | was so hurt internally. | cabélieve that up to now some

Whites still thing that people in Africa live ore#s. In their mind, coming here is
an achievement and that is why they look uponkasvihatever (...) to be honest
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with you, from my experience here, | strongly argjust racism is not and will
never be over. The discourse is one thing and ¢ladity is another [...] | have
experienced a lot of things along that lin€zdison, from Liberia, Uis)

Although it is obvious these words are stereoty@nd prejudicing, it remains difficult

to tell with objectivity whether the intention dsiauthor was to hurt or a sign of racism as

interpreted the respondent. Words of this natuesrarmerous in the materials | collected

from the field. For instance, another respondenitroeed the same feeling as a Black person

and likewise the first situation, it is about ingegting the attitude of the ‘Others’

Sometime, when you meet a group of Norwegiansciedlgesoung people on the
street, the way they look they give to you is yemllerrogative. It is like they are
surprised to see a dark person. Or it appears likbat is she doing here?’...
Well there are a lot of situations that really make feel strange and realize that
| don’t belong here... even sometimes, | have theessmn that I'm scaring
some kids in the shops, bus...at least from the &y react. The feeling is not
fundamentally a problem but | would acknowledge thdoes affect méRozia,
from Uganda, Mhs).

Here also, | would like to insist on the fact thiats very easy to be mistaken while

trying to give any sense to the signs and gespun@suced by the “Others”. Furthermore and

along the same line, another respondent stated:

I cannot believe it but racism is real in this otty. Yesterday we were having
poster presentation at the university [what is boat | asked?] It is poster
summarizing our master thesis. So every studerdjfierent days, presents the
main points of their project on a single posterefiéhis a place in the corridor of
our faculty were the presentation happens. Theablg is to share our project
with the others and also learn from them since rttemimments are highly
expected. So, yesterday was our turn. | was sokeldodNo one came to me; no
one showed interest to my poster. They were iriextaa Norwegians students’
posters. [Were you the only BlackZasked]No. There were also a Nigerian and
Eritrean. We all were discriminated. Only few peophme to us. I'm not saying
that I'm smarter, but you | could see my poster Wwater than some of those
having more attention. It is not fair; we all arefie to learn(Abran, from Ghana,
uis).

Whether the situation described by this respondant be considered as racism or

discrimination act or not is not a question to ddrassed in this work. The point | would like

to raise is rather the interpretation the studemi&e about the fact that less people showed

interest to their presentation. To his opinion, ldek of interest is due to the “Blackness” and

nothing else.
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There is another conversation interesting to mentio this section. It is about the

feeling of slavery, as it appears from the follogvimords:

When | was still a student, | used to have twdnted different jobs. In addition to
my cleaning jobs which were the majors, used tckvsome time in a cantina and
a restaurant. The job | hated the most was theatgant one. The thing, | was
feeling more and more uncomfortable...| was as i&$ Wweing forced to work. But
| could not understand what was happening to meh,Wireally questioned
myself and | discovered it was about pride. Théntrs that | had the impression |
was reproducing the slavery. | was a “Black” senyifood the “White”, just like
it was the case during slavery. Slavery trade waggiime ago but | have it
permanently in my mind, | still feel ashamed. (.inplly | quitted the job.
Cleaning was ok because | knew exactly what toldoad no contact whit
whoever... | used to work with headphones in my kstening to music. (...)
Thank God! Now | have a job. Last year | bought apdrtment. | just bought a
new car for almost six hundred and fifty thousantri€s...The car is not
common here in Stavanger. I'm looked upon difféyérit can ensure you
(Caloux, from Cameroon, graduate student from dds@ow working)

It is likely that the interpretation of codes, ssgand symbols is strongly influenced by
a preexisting mindset that is shaped and structimgda self-representation. The self-
representation in this case is a result of bothtwha Black subject knows about their
historical pass and how he is being portrayed esibheby the media. Many people to whom |
talked in the framework of this research mentiocista as an everyday reality. Without
taking any position, it is worth mentioning the wsrof some interviewees that are thought-

provoking. For instance, Calvin revealed the follogv

When | arrived here? | when to the hospital for [fierculosis] check-up? as
provided for by law. | would say the measure iuisinatory; | would rather
say racist [why is it racist? | asked]. The rule rgcist because it is not for
everyone who comes to Norway. Only people from poantries are submitted
to the exigency: Africans, Latino Americans, Waestdturopeans, under
developed countries citizens in shot. So, | wenttHe x-ray. When the result
came out, | have called for supplementary testshay were doubts about my
status. | went back to the hospital where | havenbguarantined for four days.
For me it was ok. | had a last and complex chedkugo and a nurse came to me
to explain why and how. She was speaking aboutdiifculosis], using posters
on which sick persons were only Black and the nargbe doctor taking care of
them was White. At some point | stopped her anddagky only Black peoples
were portrayed. Embarrassingly, she tried to prevjdstifications. She could not
stay longer as she felt so uncomfortable with thestjon(Calvin, from D. R.
Congo, Uis).
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| had almost a similar experience, when | arrive@tavangér.

In all cases, the debate surrounding the issuaoigm is still going. Some people argue
racism is over and considered a self-victimizimgtsigy used by certain ethnic group. As has
been revealed in recent researches, the othersasmphhat racism is still a reality in the
modern worldln this respect, Vala argues the following:

Racism has not disappeared but rather, has chamgegattern. In much recent

researches, a distinction has been made betweetiasidoned and new (or

modern) racism. This distinction is rooted in tieling that many individuals are

now reluctant to openly express racist attitudesd aseek to express racism
indirectly (2009: 5).

* Financial difficulties

Although the common point between students is theiess, their statuses are different.
While some are scholarship holders, a great nurateeself-payer student. In principle, by
law whoever wants to study in Norway should haveugih financial means to survive during
the sojourn. This means a student must be free fieed and consequently, should devote all
their time to academic issues. From experienceostinevery self-payer student has to

combine studies and jobs to be able to surviveofactodation and food).

If combining studies and job is a common practio®iag all Africans students, the
level implication in extra academic activities s@ehto vary according to each category. For
instance a scholarship-holder student can decideviben to work: “1 have a job in
restaurant. Usually they send me work schedulaliraace so date that | can choose suitable
working days. | can decide not to work at all, degieg on many things such as school time
table, my mood ett(John, from Ghana, Uis). Unlike this informaseglf-payer students have
fewer choices. Some of the jobs they are involveselem to be seriously demanding in terms
of energy and time, as some sdichate my job...it is really difficult but | have tdo it! |
don’t have any choice anyways. | need to buy fpagls rent and bills This statement is
common among some students. According to the regms, an example of hard job in
which African students are largely involved is npeyser delivering. One the informant

described how he handles the activity:

% Without taking any position with the opinions ofsthespondent in regard to racism and discrimimatlo
would simply confirm the truth of his word abouethosters used at the hospital for sensitizinguberculosis.
In fact, | had a similar experience when | arrivedstavanger. | have been sectioned for the sapsons. One
of the nurses came to me with the posters deschietlis informant, bearing Blacks as seeks persoakso
asked the question about the choice of the “colorsthe posters and the nurse apologized aftefirayguwas
just a random choice
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You have to get up every day (except weekendsharwwo, go and collect the
stock of newspapers. The worst part is going frausk to house to drop the
newspapers. It is really hard, especially in wintiene with very low temperature.
You have to face the cold for about four hours fini$h at 06:30. You need to be
fast, as you have to go back home and rest a liarédeoing to the University

where you may spend the hold day. Some days hals®oto go the office where |
do my internship. It is really challenging but Iveato (Emuaka, from Nigeria,

uis).

Financial difficulties experienced by some studears in regards to the cost of their
migratory projects. Likewise any type of project [@ast from an economics perspective),
every migratory project requires financials mearegessary for the preparation of the travel.
Preparing a travel has different significations eteging on the profiles of the candidates to
migration. In the case of students, the preparatiainly includes applying for a visa,
booking a flight ticket. These costs also vary adowg to many factors: countries of
destination (the location), the geographic locatidrthe diplomatic institution issuing the
visa, etc. Most of the times, the required amoarmiat affordable by the candidate alone. In
that case, lending money is usually an alternafi'e loan is supposed to be paid during the
stay abroad. Consequently, it is important to heageurce of income as soon as possible and,
in this respect, all means are good, as revealsdtindent:

[...] preparing the travel was really stressing. Icheo apply for a visa and book a
flight. For the visa | had to go to Nigeria whereete is Norwegian embassy. The
thing is that financially | was seriously limitet.had no choice than lending
money. I'm indebted. Currently, | owe seven hundtedusand that | am
supposed to pay in June; that is in three monthg.skholarship is six thousand
NOK and | pay a rent of four thousand. So, everntmd have just two thousand
to manage and everything here is expensive as gow,kespecially food. How
am | going to pay the loan? Well...I try to minimmg expenditure while urgently
looking for a job. | have not yet managed to get.drhave to acknowledge that
my school schedule so far is very tight though. Row | go to the city every
Saturday to collect bottle and sell them, you kribe bottle machines... |1 can
collect thirty to fifty bottles or even more, itp#ands. Every month, | can make
three hundred to three hundred and fifty NOK outtdflusto, from Cameroon,
Mhs).

According to some of the respondents financialicliffies are much more pronounced
when it comes to health care. To their opinions Wery expensive to meet specialist doctors
such as dentists. Many students acknowledged taedlyhgo to a doctor, unless the problem
is too serious that need should be solved emesgedtherwise, the practice is to wait until

they travel to somewhere they could fine cheapeaitiheoffers. Even when the need of
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meeting a medical doctor is urgent, the choicetilt made on the basis of financial

calculation in order to have a cheapest option.ddse of John is a perfect illustration:

In January, | suffered from a serious tooth pairhéw it started, | thought | was
going to stop as | was taking pain killers. Afteiotdays, it got worsened. | could
not sleep in the night. It was difficult to eaddcided to go to a clinic. Only the
consultation fee was about a thousand NOK. Forttimth to be removed | was
asked a fee of around four thousand NOK. Finaligund a clinic in Poland and
booked an appointment with a dentist. All the aodtiding the flight ticked, hotel
and medical fee was less than three thousand iewa, from Nigeria, Uis).

* “I'need agirl”
One the informants express a challenge relatetsteexual life:

It is exactly nine months since | had sex! You keexvsolves a lot of problems in
man’s live, at least when you are used to it. Sl in need a girl; not only

because of the sex issue but also because | nesinpanion, someone | can
share my emotions...play and talk with. Having a ffignd is important when

you live in a new environment without you familyl dnends...but then, having
one is a great challenge as it seems the Blacls giou meet here would like to
have a White guy while White girls are not easiycessible. May be my
approaches and strategies are not good end@jtewa, from Nigeria, Uis).

This “joke” could hides a serious problem sinceted few of the respondent (male

especially) mentioned it as a concern in their yay life.

« Home land as source of stress

From the interviews as well as the informal consBosis, on can notice African
perception or representation of migration to Eurispeompletely economic oriented as living
abroad (in a broad sense of the concept) is pedan Africa as a mean to ensure one’s
social mobility. This is due to the fact that Euedp represented as a paradise. Consequently,
students from Africa are considered by the relatiamd friends as economic migrants.
Consequently they are perceived as a solutiomtmtial problems. For almost every African
family, migrating symbolizes a hope, no matter wisahe motive of the spatial mobility, be
it for studies purpose. At the end, according toregpondents and personal experience, these
consideration put student under a sort of socieégure and an uncomfortable situation as, the
expectations are not only too high but are alsonfdated very early; that is, after a few

months after the travel.
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This is due to several factors. The principal osdhe representation of Europe in
collective mentality back home. People still bediethat Europe is a place where earning
money is the easiest thing. Europe is a paradisgeMmoney grows on trees. This mentality
is created and maintained the media which usedtingy Europe as a place to be. The media
work is supported by the attitudes of some migrantse back home, especially for holidays.
Showing off is they favorite life style. It conssof spending money conspicuously. In so
doing, they contribute in presenting migration asean for social mobility, yet the reality in
the destination countries is quite different. I ehses, student are victims of these
representations on the basis of which a lot of etgtimns are formulated vis-a-vis them. The
expectations constitute a serious stress factaheafllowing words show:

Right now I'm completely pissed off by my peoplafiica. They really think that

it is easy to make money here. They forget I'm gustudent...no one cares.

Family members and friends call or send messagastong for help. It is a

complex situation because when you reply that yannat help, they will ether

think you are stingy or you are just being lazymork and earn money. It is an

uncomfortable situation. | decided not to answeltsckom home...At the same

time | feel very bad living like that. I'm reallyressed by the way people behave
(Simson, from Tanzania, Uis).

It is on the basis of those expectations that sstiongents decide to look for job.

Adaptation problems presented above show a sadisshtisfaction and stress among
African students. As mentions Lazarusstréss and coping are, above all, relational
concepts (1940:40). This means questioning one requiressiciering the other. Hence
coping strategies of African students means fogueim‘how they struggle day in day out to

manage the adaptational tasks they face in their pkace of residené€ibid).

However, | have never asked question in my numeroismal conversations that
could allow me to objectively address this aspietvertheless based on a superficial content
analysis of the conversation and a non-systemaservation, it is possible to come out with
what could be referred to as coping strategies reBbke among the target group. They
include: isolation (staying in the room for the Wdday, eating in the room, most often alone

in the kitchen), relating with people from the sastienic group.

This observation is in line with the result of thesearch carried out on adjustment
problems experienced by African students in thetédhiStated by Leon and Chou (1996).
They reveal that in face of the challenges imposgdhe new environment, isolation is

usually the attitude adopted by the student. Fumbee, the authors notice that isolation lead
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to homesickness which associated to the cultureksicontributes to anxiety, confusion,

insomnia physical illness, and depression (Citedllake,op cit:14).

To what extent can everyday experiences influetegests’ decisions? Are student’s

migratory projects shaped by the above mentionagtation difficulties?

Il- Daily life experiences and migratory projects: thedilemma of the students

1- “There is no place like home ...”

If usually a project is defined as a planned sentgfrrelated tasks to be executed over a
fixed period and within certain cost and other tatiobns, migratory present different features.
A project in the framework of mobility is an operopess as there not limitations in terms of
duration, space etc. A migratory project is a pememh construct, designed, shaped and
modified in the courses of the time under the ifice of several factors related to both the

sending and receiving countries as points out Berry

The combination of political, economic and demogragonditions being faced
by individuals in their society of origin also netm be studied as the basis for
understanding the degree of voluntariness in thgration motivation. (...)
Migrants can be ranged on a continuum between reaend proactive, with the
former being motivated by the factors that are ¢@msing or exclusionary, and
generally negative in character, while the lateeanotivated by factor that are
facilitating or enabling, and generally positive tharacter; these contrasting
factors have also been referred to as push/putbigc..] (1997:16).

For the student as well, decisions in regard t@ thebility are taken on the basis of a
conjugation or association of the realities in ooty the host country but also their homeland.
The interviews with the respondents showed thatstetmaking in the framework of
migratory option is a complex situation as it leadsne of the students in a sort of dilemma
when it comes to deciding on leaving or stayinflorway after their study program. The box
below is an illustration. The words are from Abramme of the female respondents
participating in the study.

My aim was just to study even though | resignechfroy work. My aim was to come
and go back. Now it is fifty-fifty. If you chedketdifference is big. | will say the value of the
money compare to back home and the benefits iladame. Second, comfort of living here
and back home are not the same. And, since | Havéaste of this luxury, | am tempted| to
stay. But you will get all this luxury, the moneyaverything but at the same goal there is
no place as home.

So, even if you choose to stay her for hundredsygau will always come to that point
of going back home. | would like to stay here bkéép on asking myself for how long do |

81



want to stay! May be just two years or less. Beealis tell myself five years I'm deceiving
myself because within the five years | could beemitian committed and more than
established and, going back will be more difficBecause in five years, if | would get a jop |
would have saved enough to buy a house, marriadi hane kid. In that context, when it|is
the time to move what happen? Are going with yamnilf/? Are you leaving your kids here

)

But personally, | used to say | was going to stayas going to stay here but now |
don’t know. Every day | wake up with that edge @hg back home even though | want to
stay for a year...Even this morning, | was askingatiysam really going to stay for a year!
When do | really want to go back! If | would havph offer in my country, | will leave righ
now, | will not even think twice. I'm really intested in going back home but what I'm really
wishing for is to have a job opportunity back hotmecause | know it is not easy there. That
is why going back is difficult. | don’t want to gack and be seating at home doing nothing. |
wish when | go back today | start working tomorro@bran, from Ghana, Uis).

—_—

“There is no place like home”. This expression apeé in many interviewees’ words.
It tells not only about their perception of homealabroad, but also about a sort of dilemma
they are facing: leaving or staying in Norway (onother European country). This

embarrassment is a result of several factors.

From the different interviews, the idea of leavidprway is proportional to the
deepness and the thickness of the attachment taameland. This is due to the fact that
family members as well friends and all the relativiee there. Consequently, many of the
students feel lonely. Also the Norwegian life stidecited as another reason contributing to
the feeling of unhappiness. Indeed, despite theenmizhtion associated with economic crisis
and many others elements, African societies torgelaxtend are still characterized by
collectivistic life style, in opposition to indivicalism predominating in the developed world
of which Norway. While the first pattern emphasizxtended family, friends, relatives and
group goals above individual needs or desiresséitend emphasizes personal achievement at
the expense of group goals, resulting in a stramge of competition. The following is the
opinion of Rozia:

Everything you see here in Norway, we have it inc&f roads, houses, light,

internet, water, hospitals ... in short all whatuyoan imagine. But, the quality of

the service differs. What | am trying to say isttNarway has the best quality of

what we have back home. The quality and the stahdee really high here, and

hence, likely to guarantee a better live or goathly conditions, if you want. But

for me, life or happiness is about relationshipkjala Norway does not have. Life
in my perspective is more about relationship thaergthing else. | mean my
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family and my friends. | miss them every singleataythat makes me s@idozia,
from Uganda, Mhs).

For this interviewee likewise many others, the tgth the homeland constitute a good
motive for leaving Norway despite the high standairtife and other facilities one may enjoy
living here. Hence, in their perspective, happirniessot guaranteed by material or economic
satisfaction. Apparently, for these categoriesnténviewees, psychological content and life
satisfaction is about the social environment. Téate people in the immediate surroundings
to whom they talk and with who they share theirrgglay life. In that condition, money is
not the priority, at least for Calvin:

[...] honestly speaking, | have the feeling that ifey domehow stopped as | got

here. Every day | ask myself a lot of questionsualtite meaning of life...l have

no life here...Definitely it is easier to earn morm&ye, contrarily to my country,

but I don't think | really enjoy the money in ttesciety where you are almost

alone in your own world. Happiness is not only abegalth(Calvin, from D. R.
Congo, Uis).

2- ...but’

All the interviewees showed strong bonds to thespective home countries. To their
opinion, the ideal is to live close to one’s famityembers and friends. However, some
students in their relationship to their homelandldobe considered extremists and others
relativists. The first group includes students vebasider going back as the only alternative.
Their plan is to leave Norway as soon as theyHitingir study program. Onkyfew students
belong to this group. The second category is cutetl of students who would also like to fly
back at the end of the sojourn, but on certain tmm$, often related to the political, social
and economic situation of their home countries. Thgratory projects of this category of
students are more dynamic and likely to changeeantle. Kenneth said:

Before | was born, the president of my country alesady there. He doesn’t care

about the development of the country. No infrastngs, no job opportunity for

young people. You will hardly get a position unlgss have someone to help you

or you have money to buy as corruption is a norerehThe living conditions of

the population are terrible: no hospital, no watetc. What is the point of going

back into that hell? Here you have everything teeéha good lifgKenneth, from
Cameroon, Uis).

The migratory project of this informant is condited by the level of development in
their country of origin. The decision to stay longe Norway is informed by the quality of

living standard.
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Security situation in their homeland has also baemtioned as influencing migratory
options and choices. Zackeus, a student from Sargaturrently planning to extend the stay
in Norway, due to the insecurity prevailing in b@untry of origin: “Let say | have my master
degree and there is peace in my country. | wiNéetbmorrow. There is no doubt!”. It is also
the case with John from Nigeria. He is doing a kbwhdegree in offshore technology. He
presents his mobility scheme:

Initially, my plan was to acquire a good traininghéh go back because the oil

sector in Nigeria is expanding and with a certifed earned abroad the likeliness

of having a job is a little bit high. But right now cannot really tell about my

plan. (...) You probably heart about terrorism in &lig with the so called Boko

Haram. My region is one of their targets. They kidople and also destroy oil

infrastructures. I'm not sure it is good decisiango back and live in that context.

Currently, I'm seriously considering staying longémay take a Master at the

university or look for a job while waiting for tHeetterment of the situation in
Nigeria (John, from Nigeria, Uis).

One thing is to decide to stay longer in Norway dnel extension of the residence
permit is another. What are the strategies mohiliby the actors for modifying their

migratory projects?
3- Redefining the migratory project: all means are god

After making the decision to stay longer in Norvaxyespecially in Stavanger, the most
complex issue is coming out with suitable mean®lyikto circumvent the legal and
institutional barriers. How to extend one’s visdsfls question, leads to the analysis of the
strategies of the social actors. A strategy iseghod or plan chosen to bring about a desired
future, such as achievement of a goal or solutiam problem. Although some of the students’
strategies appear already more or less explicthénexcerpts presented so far have, it is

important to highlight them.

* When failing becomes a means

Studies constitute an easy motive for visa extensitose willing to make use of this
strategy to stay longer in Norway have two posiéd. The first one is retarding the end of
one’s ongoing study program by failing deliberatéiyie second one consists in registering
for a new program, as reveals the following words:

| am planning to stay at least one more year. Neegtk | will probably apply for

a visa extension. | have all the required documsma, of which the most
important is the admission letter from the universiWell, as | knew | was not
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going back immediately after the program, | deldtety failed two courses. | will
take them next yegBimson, from Tanzania, Uis).

In case a candidate to visa extension has fullypteted their studies, enrolling in a
new study program is a common practice: “My prograntomputer science is ending in
June. | have already applied for a Master in Emritental Technology and | am admitted. |
will also register for the Norwegian language amdhie meantime, | will be looking for work

positions in different companies (Abran, from Ghduois).
* Financial solidarity

One of the requirements for visa extension for eiisl is a bank statement proving the
availability of financial means (around ninety tkand Norwegian Krones) likely to cover the
living expenses during period of study. Usuallyisitquite impossible to afford the amount.
The strategy used is what can be called commualigtagity. It consists of collecting money
from friends. In this case, in the name of soliyareverybody contributes. The process
consists in transferring money into the bank actofithe person in need. When the amount
is gathered, the next step is to go to the bankamhkdfor a bank statement. As soon as the
document is issued, the recipient transfers theeydrack to the different senders. Calvin
resorted to this mean:

[...] money is the easiest thing to have when yawmaling to renew your visas.

You just need to talk to friends and everyone gwié you what they have in their

bank account...or they know someone who can helpwhed you are done with

the bank, you send back the money. | did that akignes. That is African
solidarity and it is really importantCalvin, from D. R. Congo).

« A “pro forma marriage” (?) *

According to the law, Norwegian citizenship can dranted through marriage to a
national citizen. On the website of Norwegian Dioeate of Immigration (UDI), one can
notice that the Norwegian citizenship is grantefdytiu are married to, or are the registered
partner or cohabitant of a Norwegian national, tihee you have lived in Norway and the
total time you have been married, registered pestoe cohabitants must be at least seven

years. You must have lived in Norway for a totalabfleast three years during the last ten

% The expression is borrowed from the Norwegian @omate of Immigration. It means a marriage jdst the
sake of appearances”. See http://www.udi.no/Noramrdirectorate-of-Immigration/Central-topics/Family
immigration/Marriage-of-convenience.
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years. It is a condition that you are still marrieggistered partners or cohabitants and live

together at the time of the decisich”

In the spirit of the law, marriage probably meams process by which two people who
love each other make their relationship publicictdf, and permanent. It is the joining of two
people in a bond that putatively lasts until defittough in practice can be cut short by
divorce). For many reasons, this practice is oftenatured by the social actors who have
made a means of survival. There exists what ignexdeto as pro forma marriage or marriage
of convenience. It is about a marriage between geaple for practical or financial reasons
and not for love or intimacy. Although illegal inamy countries of the world, more and more,
couples decide to have a marriage of conveniencdifierent purposes of which citizenship
acquiring is one of them. Marriage of convenienseconsidered immigration fraud and

consequently constitutes a great concern for gorents in many immigration destinatiéhs

Some students participating in this research meationarriage as a possibility that can
be utilized in order to achieve the goal of staylmigger in Norway. Foreigners married to
Norwegian citizens can obtain citizenship afterrfgears marriage if they have been residing
in Norway for at least three of them. Personallyyduld like to stay in Norway through a
work contract. But if finally | cannot find any hibk | will get married to a girl with
Norwegian citizenship(Simson, from Tanzania, Uis). The student autbbithese words
seemed sufficiently informed about the marriageass He argued that not only Norwegians
are targeted for marriage but also citizen of s@mmentries in Eastern Europe according to
certain agreements between Norway and theses.stdhether such agreements exist or not

is not a concern in this research.

* Having a child with a Norwegian citizen

According to the informants, having a child withN@rwegian offers advantages or
facilities to foreigners in extending their resid@ermit in Norway. Jemsum seemed to know

more about it as he said:

*! http://www.udi.no

*2 In Norway, immigration authorities have criteria e basis of which the union could be qualifiet@riage

of convenience or a “pro forma marriage”. A follagi link provides more detail about the process:
http://www.udi.no/Norwegian-Directorate-of-Immigi@t/Central-topics/Family-immigration/Marriage-of-
convenience/.

Also to have an idea about the issue in Canada thedattitude of the government, follow the link:
http://www.huffingtonpost.ca/2013/03/20/jason-keywmearriage-fraud n 2917029.html.
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You will never be expelled from Norway if you haved with a Norwegian girl.
All what you are supposed to do is spending some tvith the kid and also
contribute to his needs. But if the girl is wickexi may get into trouble (...) she
can prevent you from seeing the child and even gipert to the police... That
hardly happens anyways. So it is a good stratéigmsum, Cameroon, Uis).

Nevertheless, considering cases of deportationhfe been reported by the media in

Norway, one should doubt the effectiveness ofspecific strategy.
* Name changing

Changing one’s name has been presented as a gtrasegl for integration the
Norwegian society. Considering itself as a pargofup Norbert Elia€ could refer to as
outsiders (in opposition to the established, areteffore victim of exclusion), a student
decided to resort to an uncommon ruse, which ctnsisplaying with identification details.

The following is a testimony:

After graduating from the university, | immediatstarted looking for a position.

| cannot tell the number of applications | sent...baan ensure you application
sending was almost a full time job for me. Nonéhefcompanies ever called me
for an interview. They always replied my profilengeresting but they are sorry
to inform me that currently, there is no need immlam resources within the
company. | was frustrated and finally, for somesaas, | decided to change my
name into a western one. As soon as the proceseweas| restarted applying. |
sent three applications and got two interviews. Tile company, as there was
really in need in personnel’s, | even got a jobadgdion before the interview.
When | showed up for the interview, | could easdg that the employer, | mean
the person who was supposed to do the interviewseamhow surprised seeing
me! It was clear she was not expecting somebé&dyntie...Fortunately | had the
job (Caloux, from Cameroon, graduated from Uis and n@sking).

According to this story, the respondent accessg@ib @ecause of the name changed.
Whether it is true or not is less important in fremework of this reflection. What is rather

significant here is the strategy, which is the idéahanging the name.

This chapter, which was the continuation of thevmus showed the difficulties
African students face in their new environmentalko presented the relationship between
these adaptation challenges and the migratory geo@f the actors. Moreover, the chapter
revealed the strategies used by African studentsrder to redefine and (re)adapt their
migratory projects.

% Elias, N. and Scotson, J. L.(1965). The estabtisand the outsiders. A sociological enquiry into
community problems, London, Frank Cass & Co.
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Conclusion

This research aimed at exploring African studentsbility experiences. The research
was structured around the notions of migratorygutsj and everyday life.

By putting these concepts at the core of this uaélarg, the objective was to grasp the
dynamics of the migration projects of African statkein Stavanger: their initial mobility
plans, likely changes and evolvements (modificatdrthe initial plans) that occur in the
short or long term. Looking into these changeddethe analysis of the strategies put in place
by these actors in order to adjust their initiagratory projects. The research also aimed to
giving a sociological account of African studenés/eryday life experiences of living and
studying abroad. Everyday life experiences incluaeous issues such as social interactions,
cultural adaptation (challenges), economic actsit{the role of networks), night life (the
purposes), etc. Finally, the research was equahcerned with the link between African
students’ everyday life experiences and their niagyaprojects. That is, the extent to which
the decision to leave or stay in Norway at the ehdtudies is influenced by everyday life

experiences.

In regard to the objectives stated above the rekeasas guided by the following
guestion: What are the initial migratory projectsstudents from Africa and what are the
main factors influencing the changes or evolvenanthese migratory projects on the one
hand the strategies they put in place in fulfillilngir mobility objectives on the other hand?
The principal hypothesis argued that the initiayjratory project changes under the influence
of a combination of factors including living condits (safety, job opportunities, etc.)

guaranteed by Norway and the economic and sotigdtgin of the students’ home countries.

This research subscribed for a qualitative apgroand accordingly data were
collected through interviews and informal convesa as well as field observations. The
interviews were held with a heterogeneous samplavelve persons (five female and seven
male). Informal conversation has been a great me&mmta gathering. Opinions of many
students have been collected via this techniquesdhwhose words have been used are
mentioned in the section presenting the informabisect observation was useful in grasping
social interactions and night life. The data cdkecfrom the field has been exploited using
content analysis. In this respect, relevant wovdsid sentences, phrases and themes have

been defined.

88



Several conclusions were drawn from the analysthe empirical material. The first
one is that the decision of coming to Norway isagonal choice built on the shortcomings
and insufficiencies of the students’ home countrwi®nments. Therefore, education
appeared as the principal element the initial niagyaplans. Coming to Norway was then
perceived a way to access what their home landddid provide, given the opportunities,
facilities, and living condition the chosen counpresents. Once in Norway the migratory
objectives are (re) adjusted taking into considenafactors rooted in both the home
countries (job opportunity, insecurity, infrastruiet etc.) and the new environment (good

labor market for instance).

Another finding is that once in their new enviraegmh African students face many
challenges in adapting to the new environment. Glnlenges are related to the weather,
food, the social system, sexual life, financialffidiflties (which are experienced differently
according to the category of students- scholarslolpers, free movers etc.) and language
barriers. From the interviews, it was evident ttia migratory projects of some of the
students are highly influenced by these challendg&®vever a greater number of the
informants seem to handle these difficulties wadl,they intend to stay in Norway after their
studies. Staying in Norway after studies requiregoad reason for visa extension. The
findings reveal rich and various strategies usedhkyactors in order to fulfill this objective.
These strategies include: failing (on purpose)oling for a new study program, name

changing and getting married to a native Norwegian.

Concerning the economic component of their miggatwojects, it has been noticed
that Africans are either self-employed or employeelf-employing activities are very limited
and include, babysitting and bottle collecting. Thajority of African students are employed
within the sectors of waiter and catering, cleaniagd newspaper delivery. Unsurprisingly,
the findings revealed the role of networks in tliecpss of accessing a job. Nevertheless,
talking about networks, their nature deserves tbigklighted. Indeed, from the words of the
informants, the networks on which they relied wtskeking a job depart from the classical
and reductionist conception which so far has lichitaigrant networks in an ethnic or
community frame. The networks portrayed by the etisl include people from different and
diversified nationalities, including native Norwags. Economic activities allowed observing
that masculinity is reconstructed in the courseh&f migration experience. Some jobs in
which African male students are engaged contrast their initial sense and meaning of

being a man.

89



The finding also permitted the emergence of whatlieen referred to in this thesis as
‘the dilemma of the students’. This observationsarérom the paradoxes discovered in the
students participating in this study. They dematett a strong attachment to their homeland,
but its social context is not likely to provide thessibility to live the life they would love to.
On the other hand, they are experiencing life inoantry where everything is positively
different, but with a low sense of belonging andio#s adaptation challenges, hence the
apparent feeling of dissatisfaction with life. Quvthis paradox, African students in a great
majority are torn between the idea of leaving ayisty. However, very few decide to move
back straight after their studies and consequeh#y devise various strategies to extend the
stay as shown above. To return to the analysis igfatory projects, it is important to
emphasize that those struggling to extend theyristdlorway are not ready or willing to stay
there forever. All the respondents mentioned timeéntion of going back to their home land
in the future. This also holds for those with penerat jobs. Therefore one could argue that at
the end Stavanger is just a transition point fas dategory of migrants. This simply means
that African students’ migratory projects remaintie making throughout the duration of

their stay in Stavanger.

This research does not claim to have exhaustedhallissues surrounding the
experiences African students in Stavanger, espedlair migratory projects. It would be
scientifically interesting to look into African stants’ informal economic activities (which
exist). Moreover a qualitative research could biiaited in order to understand the low
representation of Somalis in the official statistaf students in Norway. This specific ethnic
group, though one of the largest immigrant groups Norway, is surprisingly
underrepresented in the student population.
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Annex
|- Interview guide
1- Dynamic of migratory projects

Decision to come to Norway

Study program in Norway

Previous academic background

Family situation

Economic and political situation in the home countr
Financing the study and stay in Norway

Duration of the academic program
2- Dalily life experiences.

Time management

Daily tasks

Consumption habit
Types of food

Food supplying

Social interactions
Sexual life

Adaptation challenges
The feeling as a foreigner

Norwegian academic system
3- Night life
Why going out?
The choice of places to go
The companions
Sexual life
4- Economic activities

Different types of jobs they are involves in
Decision to engaging oneself in financial activity
Strategies used in getting a job (networks?)

Manhood and jobs

5- Post studies mobility plan
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Leaving or staying in Norway?
Why to leave or to stay?
The strategies used to extend the sojourn

Long term migratory project
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Il- Observation guide

Where to observe? What to observe?

Night club

Campus ) ) _
Social interactions

Student parties (with the fellow Africans and

the others)
Student

accommodation kitchen
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