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Table 35: Methods of working with texts (actual numbers and percentages)

7.5.4 Practical issues – materials and time

Table 36: Instruction hours and materials available (actual numbers and percentages)



p
p

7.6 Summary of the chapter





8 Case study schools

8.1 Introduction



8.2 Textbook-based approach – School 1 

8.2.1 How the reading approach was used

Stairs Stairs 4 Stairs 5
Stairs 

Stairs 



8.2.2 Grade 4 materials
Stairs 4

8.2.3 Grade 4 lesson observations



Teacher and instructional grouping 

Major activity focus 

Activity focus 



Verden

Ser rundt



the world

look 
around

sweet 

Teacher interaction style/approach



og hvis du kommer på et ord du ikke skjønner, hva er 
leaves, tenker du, prøver å tenke på alle ordene du vet. Hva 
det betyr

Hvis du kan alle de ordene kan det ikke 
være noen av de ordene. Da må det være noe her
her Og så står det Då 
må eg først velge fargen og så må jeg ta pennen bort 
sånn Da tror jeg har funnet den

here her



city center
town center



Kunnskapdepartementet
Utdanningsdirektoratet



Student response



8.2.4 Grade 5 materials
Stairs 5 



8.2.5 Grade 5 lesson observations

Teacher and instructional grouping 

Stairs

Major activity focus 



Activity focus 

a chicken



to steal
to be

kirk/kirke hus/hus brun/brun,
bairn/barn

society
Earl

revealed



I all verden
Hvor i all verden .

det betyr den 
kjøter Eller et eller annet

Han I naså fint med en lang finger



Teacher interaction style/approach

Og så når faren får vite det då sier han at 
han har fått vite at dette her er sant, at hun har vært å treffe 
den mannen. Og han sier



Om det er hun
Så han bestemmer at 

hun må stå i tårnet helt til han har funnet ut hvem hun skal 
gifte seg med. Og han har allerede bestemt seg

Og hun ville det .

Misliker .

Student response



Step 1 group 



Jeg sa det
ny

Hei Alice, hvordan har du det

Fint. Takk. Hvordan har du det, Molly? 

Jeg er ok. Har du hørt at noen folk som skal flytte inn

Herlighet
Nei, det visste jeg ikke

Hva det betyr?
Hvor er de

Nei, hvem.
Hvem er de?



hvor

8.2.6 School 1 teacher interview

Teaching





Stairs



Materials

LK06
Stairs

Stairs



Stairs

Stairs 

Differentiation and reading levels



Classroom language use 

Reading assessment

Stairs 



Curriculum aims and national test

LK06



8.2.7 School 1 student interviews



8.3 Combination approach school – School 2 

8.3.1 How the reading approach was used

Scoop



Scoop
Stairs

A New Scoop 5, 6, and 7, 
A New Scoop 5

A New Scoop 5 Basic Workbook

A New Scoop 5



8.3.2 Grade 4 materials  
Junior Scoop 4

Junior Scoop 4

Yummy 
Scrummy Nibbles Room on the Broom Monkey 
and Me

8.3.3 Grade 4 lesson observations

Teacher and instructional grouping 



Major activity focus 

Activity focus 

og nå skal vi høre på denne historien. Og er det viktig å 
forstå alle ordene i teksten når vi hører på? Hva er det viktigst 
når vi leser en engelsk tekst eller høre på en engelsk tekst? Er 
det viktig å forstå alle ordene i teksten? Eller noe annet som er 
viktigere? B.

Man behøver ikke å forstå alle ordene selv om man kan forstå 
historien, hva det handler om, liksom.

Ja, det er helt rett. Du trenger ikke å forstå alle ordene for å 
forstå hva det handler om. K.



Så lenge man forstår meningen, gjør det ingenting.
Da trenger man ikke å forstå absolutt alle ordene. Da skal vi 

først høre på denne.

Tre.



Hva betyr det ,

Rydde rommet sitt .
Rydde rommet sitt .

En hengekøya .
En hengekøya .

det er, det er å pirke på
.



The Three Little Pigs

what
which who

Teacher interaction style/approach



Hvert år er Norge inn i nyhetene over verden
.

Det er hvert år, men du kan også si det på en 
annen måte

En gang i året .
En gang i året er Norge i nyhetene over hele verden

.





Student response





Language use 

Aims

Fourth-grade reading project

The True Story of the Big Bad Wolf

Hva tror du han spiste



8.3.4 Grade 5 materials
A New Scoop 5

Scoop



8.3.5 Grade 5 lesson observations

Teacher and instructional grouping

Major activity focus 

Activity focus 



Esel

Selge
å selge





Nei
Jo .
Et lite skritt for menneske, men et stort skritt for 

menneske, jeg husker ikke helt hvordan de har oversatt det 
på en god mate. Men han tok et lite

Hvordan kan de gå fra den ene stykke til den andre?





Et skritt

Menneskeheten

Steiner og krater )
Nei, jeg tror ikke de tok meg seg noe krater, men steiner 

og

Støv .
Støv Steiner og støv
.

Teacher interaction style/approach



It’s July 1969.  The rocket takes off from Cape Kennedy in 
Florida. Aboard are the astronauts Armstrong, Aldrin and 
Collins. First they fly around the Early, then they head for 
the moon. After three days, they are there. 

Collins stays in the rocket 
while Armstrong and Aldrin enter the landing ship, the 
Eagle.

there
for the moon

Husk på Ikke uttal 
‘e’en. Det heter ikke called. Vi skal lære senere at det er 
preteritum av verb



Sier jeg det?
Ja, nå snakker jeg for alle. Jeg hørte det litt inn i mellom. 

Og det er veldig lett å si det. Jeg har lett for å glemme det. 
Men, den ‘e’en der, det blir borte. Det heter bare

Student response



Language use 

Aims

8.3.6 School 2 teacher interviews

Teaching

which



Junior Scoop 4

Materials

Junior Scoop 4 Scoop

Stairs Scoop
Stairs Scoop

Scoop 
Stairs



Scoop 
Scoop

Stairs 

Scoop LK06

Curriculum aims



In-service course

Teaching



Materials

Scoop

Scoop

Differentiation



National test and progress 

8.3.7 School 2 student interviews

The True Story of the Three Little Pigs



i+1



8.4 Combination approach school – School 3 

8.4.1 How the reading approach was used

Stairs



8.4.2 Grade 4 materials
Stairs 4

8.4.3 Grade 4 lesson observations

Teacher and instructional grouping 



Major activity focus 

Activity focus 

Jeg prøver det .



Jeg sier at jeg ikke skal går der

Jeg gjør det



Teacher interaction style/approach

Little Red Riding Hood



Det var altså at du skulle skrive, nå bruke jeg
Og så skulle du skrive de tingene du tenker på, B, de 

ordene du tenker på når du ser for deg reven Hva er det 
med reven? For eksempel, kan jeg si red fur, han har rød 
pels, sant?

Hva spiser han? Hvor lever han? Hvor bor han? Og 
så skal jeg finne ord som har med reven å gjøre.  Det var det 
viktigste. Og så skal vi finne litt fakta om å skrive litt 
setninger om det

å bo



The Little Red Riding Hood

Så vi kan se .



nei

wolf He is a wolf



Student response

Language use 



Aims

8.4.4 Grade 5 materials

Stairs 5

Fantastic Mr. Fox

Elementary Readers



8.4.5 Grade 5 lesson observations

Teacher and instructional grouping  

Major activity focus 

Activity focus 



Ka er det
Kirkegård kirkegård

Ja, men det stod jo noe annet
.

Ja, det er liksom at du kan bruke begge 



deler .

churchyard
churchyard 

graveyard
kirkegård

Teacher interaction



87



Table 37: Student reading, teacher recasts and student uptake from School 3, grade 5
Student Recast Uptake

–ed
–ed –ed

jumped danced

–ed
–ed



Hva slags klær har du på deg i sommeren?

Student expected response



Differentiation

Mr. Fox

Mary and Steven

Elementary Readers Easy Reader

Reader The Sheep-Pig



Reading purpose – intensive versus extensive

Language use 

Aims



8.4.6 School 3 teacher interview

Teaching 



Da får vi trent litt på 
innholdet.



Materials

Stairs 



Progress and teacher’s aims

Differentiation



Curriculum aims and national test 



Book project

Fantastic Mr. Fox 



8.4.7 School 3 student interviews

Stairs



8.5 Early Years Literacy Program (EYLP) approach 
– School 4 

8.5.1 How the reading approach was used



at home





8.5.2 Materials 

Wings
Mary and Steven Bookworm

Stairs 5



Stairs

8.5.3 Grade 4 lesson observations



Teacher and instructional grouping 

Major activity focus 

Activity focus 



Jeg fant ting
Jeg fant masse ting
Så jeg ikke sånn forrige gang

Jo, når du var på sjøskolen. Fant du noen kråkeboller?

Men er de ikke ned i vannet?

Men noen ganger kommer dem opp på land fordi at måse 
eller måke har vært ned å spise dem. Da har de med seg på 
land. For dem måtte fiske dem opp



dette var vanskelig

Det er shellen .
Hva som har levd i den sjellen

Snegle .
For eksempel Eller kan det også være en kreps som bodde 

inn i der? En liten kreps
.

Det er tang .
Tang?
Som er ekkelt å få på beina si når vi svømmer

Du kan blad 
og lese to til. .

Der cro
Hva er det for noe, A?

Det er en krabbe som har død .

Det betyr at den bodde blant masse steiner. Ser du 
egentlig på bildet også

.



desk pen to draw

Vet du hva det betyr? Nei, det er ikke så lett å forstå. Så
det betyr jo

Å se
Nei, sea betyr sjø det vet du



.
Seng. Sjøseng .

Ja, sjøseng. Hva i all verden er en sjøseng

Jeg vet ikke .
Nei, det er nede på bunn. Sea bed. Det er ganske myk 

nede på bunn, ikke sant? 

seabed

Teacher interaction style/approach

Jeg gikk en tur på stien
cuckoo

Student response



Aims

8.5.4 Grade 5 lesson observations



Teacher and instructional grouping 

Major activity focus 

Activity focus 

Teacher station – teaching and interaction



Wings
Wings

Mary and Steven
Bookworm

Wings
Mary and Steven

Table 38: Progression of reading levels among the reading groups

Wings Wings Wings
Wings Wings Mary and Steven
Mary and Steven Mary and Steven
Mary and Steven Mary and Steven
Mary and Steven Mary and Steven

Bookworm



Der og der
.

Mary 
and Steven



Steven says: - The sheep are also in the field. There are 
five sheeps.

Five sheeps.

Sheep, 3 lambs, and a ram. Mary says: - Mum

Mummy is spinning wool. Then she will knight

Knit some sweater

Sweaters for us

–s
sweater 

a wolf



mud





Vet ikke .

Nei .

På norsk er det i allefall lam

vær og 
en saue en lam En vær, det er en gutte sau

fowl mare stallion

They are sitting at the table. Grandmother and grandfather 
have baked buns and made hot cocoa. –It tastes delicious, Mary says.



cocoa

De sitter i bordet
De sitter …
På bordet .

Ved bordet
Ja, ved bordet
Bestefar

Bestemor og bestefar har baket boller
.   

Bakt.
Bakt boller og det smaker deserlig

.

Smaker godt
Mhm, eller smaker deilig

Det smaker deilig, sier Mary



Table 39: Average reading, translation, and talking times in reading groups at the teacher 
station 

Teacher interaction style/approach





Student response



Aims

8.5.5 Topics and projects

Fortellerhuset

Fortellerhuset



8.5.6 Comparing the fourth- and fifth-grade approaches 



8.5.7 School 4 teacher interviews 

Reading approach 



Tidlig Innsats

Teaching



 Stairs

Materials



Differentiation

Reading assessment

National test 



European Language Portfolio  

European Language Portfolio (ELP)

ELP

Teaching





Differentiation and reading levels



Materials

Stairs



Guided reading

mommy
help

Reading assessment



ordbildene

National test 

8.5.8 School 4 student interviews





Goldilocks 



8.6 Summary 





9 Discussion 

9.1 Introduction





9.2 Sub-research question 1: What materials, 
activities, and instructional practices do grade 
4 and 5 teachers use to teach English reading?

9.2.1 Materials



Availability of materials



Selection criteria for reading materials





Stairs 4 Stairs 5



9.2.2 Practices 

How the texts are used





Discussion

362

The questionnaire found that less traditional methods of working with texts, 
such as guided reading, individual reading in the classroom, and small groups 
led either by the teacher or by students, were used by less than a third of the 
teachers three or more times per month. Additionally, students performed 
individual silent reading less frequently with teachers using a textbook-based 
approach than with those using the other approaches. This was found to be the 
case despite the fact that individual silent reading allows for greater 
differentiation for students, in terms of reading level, speed, and text choice, 
which has been associated with increased reading motivation (Hafiz & Tudor, 
1989; Krashen, 1988). Other practices, such as small-group reading, which 
allow for more student activity than whole-class reading and a greater 
potential for differentiation, were infrequently used in all of the reading 
approaches, as reported by the teachers in the questionnaire.  

Among the case study schools, the EYLP school was the most consistent in 
the use of guided reading, individual silent reading, and small groups led by 
the teacher. The EYLP approach uses guided reading at the teacher station in 
which small groups of students read with the teacher. Silent reading was 
conducted at another station (see also sections 8.5 and 5.5). The students at 
each of the combination approach schools read silently on their own 
occasionally. As previously mentioned, they read either graded readers or 
other children’s books, not the textbook texts.  

These findings suggest a difference in both the reading focus and the intention 
of the materials, and exemplifies how materials influence practices. Despite 
the fact that the textbook texts could have been used either for individual 
silent reading or for guided reading, it was the graded readers that were 
primarily used for these purposes. Whether this was due to the lack of 
variation of appropriate leveled texts in the textbooks is unknown, since one 
of the aims of graded readers is to have appropriately leveled texts. If teachers 
are not as concerned with this issue when they are working with texts in a
whole class, it could be because teachers feel they can adequately scaffold the 
text for whole-class instruction, thus allowing the students to use texts 
adapted to be at their instructional levels. Another reason could be because 
they want the whole class to have the same experience, thus placing less focus 
on reading level when working with those texts. 









Assessment practices



9.2.3 Reading skills
LK06



LK06 





9.2.4 Translation, language use, and choice 





9.3 Sub-research question 2: To what extent do the 
reading approaches enable differentiation in 
reading instruction?



9.3.1 Differentiation in reading materials



Stairs Stairs

Stairs
Scoop

Scoop

Stairs

Stairs



Stairs

Stairs



9.3.2 Differentiated practices using reading materials



Mary and Steven

Stairs 4 5

Stairs 5







LK06



9.3.3 Intensive and extensive reading as methods of 
differentiation









9.4 Sub-research question 3: What differences are 
there in the reading interaction between 
teachers and students in the reading 
approaches?

9.4.1 Teacher-student interaction during reading 
activities

Teacher reading aloud





Interaction as analyzed in the case study 











9.4.2 Expected student responses







LK06



9.5 Sub-research question 4: What are teachers’ 
perceptions of their English reading instruction 
and best practice?



Grunnskolelærer 
utdanning Kompetanse for kvalitet

LK06



LK06



9.5.1 Teachers’ reported views on materials
Textbooks

Stairs 4 5,

Scoop 



Scoop Stairs

Stairs

Access to reading materials other than the textbook





Access to level-differentiated materials



9.5.2 Teachers’ reported views on teaching practices

Reading purpose



Independent reading

Reading strategy instruction



9.5.3 The teachers’ perceptions of differentiation and 
reading levels



9.5.4 The strengths of the reading approaches





9.6 Student perspectives on the reading 
approaches

Stairs

 Scoop





9.7 Comparison of the reading approaches in the 
case study schools



Fantastic Mr. Fox





i + 1



9.8 Implications

9.8.1 Reading skills

LK06





9.8.2 Differentiation 





.

  



9.8.3 Teacher training and development

Teacher qualifications

Kompetanse for Kvalitet



Teacher confidence



Knowledge of relevant language teaching documents

CEFR European Language Portfolio ELP



LK06

LK06

CEFR
European Language Portfolio ELP

ELP
ELP



ELP

CEFR ELP

ELP

Teacher collaboration





9.9  Limitations

9.9.1 Design limitations



9.9.2 Instrument limitations 







10 Conclusion

bruk av lettlest bøker
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12.1Appendix 1: Vocabulary and the CEFR
CEFR

CEFR

CEFR

CEFR

CEFR



CEFR

CEFR

CEFR

CEFR



CEFR

CEFR

CEFR





12.2Appendix 2: NSD permission 

12.2.1 Appendix 2A: NSD permission letter
Figure 2: NSD permission letter



12.2.2 Appendix 2B: Participant letters





12.3Appendix 3: Questionnaire

12.3.1 Appendix 3A: National questionnaire for 
fourth- and fifth-grade English teachers 

Kunnskapsløftet? 





C. Reading model (lese- og skrivemodel) 



D. Practice/ Organization/reading activities



How 
many times 
in the last 
month in 
your 
English 
reading 
instruction 
have you 
used? 

0 times 1-2 times 3-5 times More than 5

29. If you use other reading materials, please specify:
30. In the 
last month, 
how often 
did you use 
these texts 
in the 
following 
ways? 
(Place one 
check for 
each under 
point.) The 
texts were:

0 times 1-2 times 3-5 times More than 5

a.
b.



c.
d.
e.
f.
g.
h.

31. During 
how many 
English 
lessons (45 
minutes) in 
the last 
month 
have:

0 times 1-2 times 3-5 times More than 5



35. In how 
many 
English 
lessons (45 
min.) in the 
previous 
month have 
you done 
the 
following 
while 
reading 
aloud? 

0
lessons

1-2 lessons 3-5
lessons

More than 5 
lessons



E. Attitudes and perceptions

43. To what 
extent to 
you agree 
or disagree 
with the 
following 

Strongly 
disagree

Disagree Somewhat 
disagree

Somewhat 
agree

Agree Strongly 
agree



statements?

44.  To 
what extent 
to you 
agree or 
disagree 
with the 
following 
statements?

Strongly 
disagree

Disagree Somewhat 
disagree

Somewhat 
agree

Agree Strongly 
agree

45. To what 
extent to 
you agree 
or disagree 
with the 
following 
statements?

Strongly 
disagree

Disagree Somewhat 
disagree

Somewhat 
agree

Agree Strongly 
agree



46. To what 
extent to 
you agree 
or disagree 
with the 
following 
statements?

47. To what
extent to 
you agree 
or disagree 
with the 
following 
statements?





12.3.2 Appendix 3B: Reading approaches
Table 40: Combination approach use of graded readers 

Table 41: Crosstable showing reading approaches of teachers in Norwegian and English
classes; Actual numbers, expected numbers, percentage within Norwegian reading 
approach, percentage of total, adjusted residual





Table 42: Comparison of books in classrooms, school libraries and English reading 

approach; actual, expected, and adjusted residual, 2(4, 364) = 8.43, p = .077



English books taken home to read

p

Table 43: Crosstables comparison of reading approaches and English books taken home 
to read (actual numbers, expected, and adjusted residual)

Table 44: The number of teachers who answered that parents were involved when 
students read books aloud at home (actual numbers and percentages in parentheses)



Table 45: Teachers’ expectations of what students should do with the texts at home 
(actual numbers and percentages in parentheses)

12.3.3 Appendix 3C: Does the reading approach 
used in English influence practices? 



Table 46: Comparison of during how many lessons per month a teacher reads aloud and 
the reading approach used, 2(4, 357) = 11.482, p = .022.

Table 47: Comparison of during how many lessons per month students read aloud in 
unison and reading approach used, 2(4, 355) = 9.726, p = .045. 



Table 48: Comparison of reading approach and during how many hours per month 
students read aloud individually, 

Table 49: Comparison of reading approach and number of lessons in which students read 
individually, 2(4, 332) = 9.964, p =.041.



p

p

p

Table 50: Comparison of reading approach and hours of class per month in which 
students chose what to read 2 (4, 357) = 13.079, p = .011).



Table 51: Comparison of reading approach and students reading level-differentiated texts 
2(4, 357) = 6.735, p = .151

Table 52: Comparison of reading approach and students reading in level-differentiated 
groups 2(4, 351) = 12.780, p = .012.



Table 53: Comparison of reading approach and number of lessons per month in which 
teachers used translation 2(2, 363) = 8.702, p = .013)108. 

p

p
p

p
p

p

p



p
p

European Language portfolio 

Table 54: Teachers’ responses to whether they were familiar with the ELP (actual
numbers and percentages in parentheses)

ELP?

Table 55: Teachers’ reported use of the ELP in the previous month (actual numbers and 
percentages in parentheses)

ELP

Table 56: Teachers’ reported familiarity with and use of the ELP, from Bugge and 
Dessingué (2009)

ELP

ELP



Table 57: Comparison of teacher qualifications from the current research and that of 
Bugge and  Dessingué (2009)

12.3.4 Appendix 3D: Teachers’ perceptions 
compared to other variables

Table 58: Crosstables of teacher qualifications compared with those who felt their 
education prepared them to teach English reading, 2(10, 347) = 89.551, p < .001 



Table 59: Crosstables of grades teachers taught and those who felt the transition between 
grades 4 and 5 was a problem, 2(3, 362) = 10.100, p = .018 



Table 60: Crosstables English reading instruction in first grade and the need for 
Norwegian reading strategies, 2(9, 362) = 25.368, p = .003.



Table 61: Comparison of number of books in the classrooms and teachers who felt they 
have sufficient materials to meet the diversity of needs of their students, 2(6, 360) = 
25.172, p < .001.



Table 62: Comparison of number of books in the school libraries and teachers who felt 
they did not have sufficient materials to meet the diversity of their students’ needs, 2(6, 
358) = 26.426, p < .001. 



12.4Appendix 4: Case study schools 

12.4.1 Appendix 4A: Observation framework code 
definitions

1. Who

2. What instructional groupings are used

3. Major academic area being covered

4. What is the specific literacy activity or activity of the classroom teacher





5. Materials

6. Interaction style being used by the classroom teacher



and



7. Expected response from the students

Also 
used for turn-taking in whole class settings as the traditional 
activity in Norwegian EFL classes.  



12.4.2 Appendix 4B: Observation schedule
Table 63: Observation schedule for the case study

12.4.3 Appendix 4C: Interview guide
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